Full Issue by unknown
McNair Research Journal SJSU 
Volume 16 Spring 2020 Article 1 
2020 
Full Issue 
Follow this and additional works at: https://scholarworks.sjsu.edu/mcnair 
 Part of the African American Studies Commons, Applied Behavior Analysis Commons, Early Childhood 
Education Commons, Fine Arts Commons, and the Medicine and Health Sciences Commons 
Recommended Citation 
(2020) "Full Issue," McNair Research Journal SJSU: Vol. 16 , Article 1. 
Available at: https://scholarworks.sjsu.edu/mcnair/vol16/iss1/1 
This Full Issue is brought to you for free and open access by SJSU ScholarWorks. It has been accepted for 
inclusion in McNair Research Journal SJSU by an authorized editor of SJSU ScholarWorks. For more information, 

































et al.: Full Issue




*  San José State University and McNair 
 
 The Ronald E. McNair Post Baccalaureate Achievement Program 
was established by Congress in 1986 after the tragic explosion of the Space 
Shuttle Challenger that killed seven crew members, including Dr. McNair. 
Funded by the U.S. Department of Education, the program provides 
institutions with grants to develop and implement successful programs that 
recruit promising and aspiring low-income and first-generation students and 
those from backgrounds underrepresented at the doctoral level and prepares 
them for the rigors of graduate level work. Currently, the program operates 
at 151 institutions across the country serving over 5000 scholars each year.  
 
Since the McNair Scholars Program’s inception at SJSU in 1996, McNair 
has successfully recruited over 300 low-income and first-generation 
students and individuals who are underrepresented at the doctoral level. Of 
those who have completed the program, 100% have earned their bachelor’s 
degree, far exceeding the 16% - 20% for this population nationwide. Eighty 
percent of our SJSU graduates have finished or are pursuing a graduate 
school degree, and 100% of our students who are in graduate school are 
continuously enrolled. This year, 18% of our SJSU alumni who went off to 
graduate school attained their Ph.D.’s. SJSU has McNair alumni teaching 
or studying at universities across the United States, as well as in Germany, 
Columbia, Kenya, Australia, Turkey, and Morocco. We are extremely 
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creed, national origin, gender, sexual orientation, age, or disability in the 
administration of its educational policies, admissions policies, fellowship 
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compliance with Section 504 of the Rehabilitation Act of 1973 and provides 




The information and policies included in this journal were current when 
printed but are subject to change without notice. Additional and more 
current information may be found on the World Wide Web at 
http://www.sjsu.edu.  
 
This journal can also be accessed at http://scholarworks.sjsu.edu/mcnair/. 
 
 
A special thanks to Associate Vice President for Student Transition and 
Retention Services Division of Student Affairs, Dr. Gregory Wolcott. 
Thank you for supporting our program and for sponsoring the McNair 
Scholars Journal at San José State University.
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A MESSAGE FROM THE DIRECTOR 
 
The San José State University McNair Scholars Program is pleased to 
present the sixteenth SJSU McNair Scholars Research Journal. This journal 
represents the diverse and practical research experiences of the McNair 
Scholars during the 2019-2020 academic year. 
 
I would like to congratulate the scholars for their hard work, dedication, and 
accomplishments, especially during this COVID-19 spring semester which 
was very difficult and took us all by surprise. I also wish to express my 
sincere appreciation to the faculty mentors for their guidance, time, and 
commitment to the scholars, their research, and the program during these 
trying times. A particular word of thanks goes out to the families and 
extended support systems that made these outstanding presentations 
possible. 
 
This year, we are honoring Aaron Booker, Brooke Finister, and Melody 
Mann. Aarron Booker’s work is called, “Teach Us How: Love, 
Relationships, and Resistance,” and he will be attending University of 
Central Florida in the fall of 2020. Brooke Finister’s work is called, “Post 
Postblack: Rethinking Contemporary Black Art in 2020 Art Culture,” and 
she will be Columbia University in fall 2020. Melody Mann’s work is 
called, “Understanding Teacher-Child Interactions in the Preschool 
Setting,” and she will be attending California Polytechnic State University 
in fall 2020. 
 
On the cover of this year’s journal, we have highlighted Brooke Finister’s 
artwork, which reflects Brooke’s journey as a black woman, and as a 
McNair Scholar at San José State University who accomplished so much 
and is now looking forward to her bright future as a graduate student at 
Columbia University. 
 
In this special edition, we are recognizing and honoring our students who 
would usually stand up at our McNair Research Reception and talk about 
their research, where they are going to graduate school, and who they want 
to thank. We have given them the space to do that in this journal during this 
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pandemic, since this cannot be done in person. We are grateful for these 































et al.: Full Issue









 I cannot say this earnestly without admitting that I do not possess 
the vocabulary to express my gratitude, but I will still try my best. This 
journey has been 8 years, 3 different institutions, and 3 different majors 
long. My time at SJSU taught me a lot and I am grateful for the relationships 
and connections that I formed along the way. So, I would like to take this 
opportunity to say thank you.  
 To my family: Together we learned the value of sacrifices. It is not 
easy being 355 miles apart from my support system; however, I am thankful 
for the tools that you gave me through various lessons along the way. Mom, 
you always said this first degree is yours, so here you go. Rodney, there is 
not a day that passes where you are not a source of inspiration for me. Your 
courage to learn and grow pushes me to go even further. Nana, you always 
told me if I gave it my best, that even if I failed, I still succeeded. All of my 
brothers, thank you isn’t sufficient, but given the space requirements it will 
have to do.  
 To my department: Dr. Millner, your influence has been 
immeasurable in my growth. Even though it took me a while to learn a 
lesson from your parable, I still got what I needed out of them. Dr. Gaines, 
thank you for being there for me throughout this tempest of an academic 
year and providing guidance as well as insight. Dr. Carter-Francique, thank 
you for running this race with me. You have helped me in ways that I could 
not have imagined and will still reflect on in the future. Dr. Thompson-
Taiwo, I have a picture that sits in your office, and memorizes that will last 
a lifetime. Thank you for never stifling my creativity and allowing me to 
mold my research to meet my interests. Leslie and Tiffany, thank you for 
the lessons you imparted on me, and helping through the mornings, even 
though I’m still not much of a morning person. Lastly, Dr. Berry thank you 
for investing in me. The foundation of a lot of the work I will do in the 
future was nurtured through observing and interacting with you, thank you 
for being exactly who you are.  
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 To my friends: Marcell, thank you for convincing me to come out to 
those club meetings; it was a leap of faith that I do not regret, and our 
friendship isn’t one that I take lightly. Aja, thank you for being who you 
are. You have been the flame to my wick, and a lot of what I do, will do, 
and have done is softened by your presence. You are a dope person, and I 
am eternally thankful for your presence in my life. My mentees/ “kids” are 
included in this section and I have a message for all of you. “No matter what 
decision you decide to make, or choices you pursue. Please know that I will 
always love and be proud of you.”  
 To MOSAIC and AABSSC: Thank you for supporting my 
programs, and my goals. Your support has made a lot of the visions that I 
have had possible, and without them I would not have been able to create 
the opportunities I was fortunate enough to be a part of. 
 Lastly, To McNair: Dr. Cruz, you took a gamble in letting me into 
the cohort for this semester. The risk you took has meant the world to me 
because you saw the value in my work and what I can do. Martha, thank 
you for your patience and kindness. Linette and Taylor-Dawn, thank you 
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McNair means an opportunity to push yourself harder on a path 
geared towards giving you the upper hand. As a first-generation student, I 
did something bold – choosing to study my passion for art. I didn’t know 
that research would become a part of my career, but it has proven to be the 
right path to push me to be a better academic. I’m excited to be the first in 
my family to go to graduate school, and I am excited for all that I will be 
learning in the next chapter of my life. My academics have grown me into 
a better, well-rounded individual that can handle the challenge and the joy 
of having a packed schedule. I will vow to make more time for fun, but my 
productivity is something that I plan to increase through the skills of 
efficiency I learned while attending San José State University. 
I have found ease in being able to do independent study and have 
grown into an avid reader and note-taker from being in the program. I don’t 
know what graduate school will entail, but I know I feel most prepared for 
the reading assignments and the group work. Being able to specialize in my 
classes is something I enjoyed in the last two years here and knowing that I 
will have more mobility is going to make for some fantastic projects I hope 
to share soon.  
I’m sure a lot of us have had made their peace with quarantine with 
some funny habits, but I’d like to share some post-quarantine goals: I hope 
to spend a full weekend at the beach, travel to Seattle and Portland for the 
coffee and roller skating, see the Grand Canyon, and to go to Disneyland. I 
have spent so much time reading and painting, that I will be genuinely 
grateful to be able to spend time outside with friends and family. I think of 
the food and the memories to be made after graduation and quarantine, and 
I challenge everyone to cherish each day a little more and to “risk it for the 
biscuit.” 
I want to thank the program and the friends I have made here for 
giving me encouragement and sharing some laughs along the way. What 
lies ahead is something I hope to be a model for the next art history student 
looking to move further in their career. I will dearly miss my friends and 
my West Coast life because I will be attending school in New York, but I’m 
excited about the adventure. For everyone coming behind me in the 
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program, I wish you all the best and encourage you to keep pushing even 
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“ਮਿਨ ਜੀਤ' ਜਗu ਜੀਤu” - Guru Nanak Dev Ji 
Conquer the mind, Conquer the world. 
  
As a first-generation woman of color, navigating higher education 
was a journey that truly tested my abilities. Education is a virtue that I have 
fought hard to claim. It was not an easy feat, for my mind constantly nagged 
at me – imposter syndrome, insecurities, self-doubt, and isolation. I learned 
through dedication and determination that in order to see my vision through, 
I would need to overcome my self-doubt and charge forward. Through 
owning my identity, I was able to become comfortable in the spaces I 
occupied. My journey led me to lab internships, research opportunities, and 
multiple mentorships that cultivated my goal to strive for a PhD in Special 
Education. I want to be a voice that enables and advocates for differently 
abled individuals in both the educational and public sphere. Social activism, 
mental health, and special education are fields I believe will help me 
conquer the world. I want to live in a world that is adept in catering to 
individuals of all backgrounds and needs, regardless of their class, creed, 
ethnic origin, or socioeconomic status. Through my work, I seek to bring 
linguistic and cultural inclusivity into educational spaces that are innately 
segregated by the infrastructures instilled by institutions.  
 I am the daughter of Punjabi immigrants. Growing up, I witnessed 
my family endure countless adversities to enable me to become the woman 
I am today. Through my grandparents establishing themselves in this 
country, to my parents working multiple jobs to put food on the table, my 
success is a salute to their contributions. I proceed with my dreams of higher 
education in honor of my family, my grandparents, and my uncle. I seek to 
become an educator so I may fulfill my late uncle’s – Harpreet Rai – dream 
of serving the community through education. I seek to push through a 
doctorate degree to fulfill my late grandfather’s – Channan Rai – dream of 
being a lifelong learner. I will do this all with a smile on my face because 
my grandma, Surjit Rai, taught me that is the strongest attribute a woman 
can flaunt. Through their lived experiences, I wish to inform my own 
practice by remaining mindful, humble, and sincere in all engagements I 
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take on from this day forward. I owe a heartfelt thank you to Mom, Dad, 
and my older sister for allowing me to test boundaries, explore life, and 
embrace my dreams.  
 Life has blessed me with a variety of encounters that shape my 
perception about the world we can live in with compassion and sensitivity. 
Completing college would not be possible without a community. Through 
my undergraduate career, I have formed a support group that has grown to 
be a second family. Warm hugs for my beloved friends Isabel Rangel, Sana 
Rahim, and Brooke Finister. These three women have stood by my side 
through thick and thin, sharing all the joys and sorrows this world entails. 
With their wisdom, support, and laughs, I have grown as a student and 
researcher. Had it not been for the McNair Scholars Program, I would have 
not had the chance to connect with them on such a deep level. I am fortunate 
that the TRIO program is in place because it gave me a platform to 
essentially flourish from.  
 Although life is filled with uncertainty and fear, push through and 
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Mentors: Dr. Deepika Goyal & 
Dr. Maria E. Cruz 
 
Doulas in the U.S.: State of 
Science – 
Can Nursing Students Help 
Support Laboring Women and 
Reduce Health Disparities?   




Miah Arechiga is a Senior Nursing 
student, a volunteer doula for Santa 
Clara Valley Medical Center and a 
Jail Monitor at Elmwood 
Correctional facility. After obtaining 
her bachelor’s in nursing, she will 
become a Women’s Health Nurse 
Practitioner and Certified Nurse-
Midwife. She became interested in 
healthcare after she had an 
unsatisfactory birth experience as a 
teen; however, she felt compelled to 
become a women’s provider when 
she learned about the reproductive 
injustices for women of color in the 
U.S. as well as the maternal 
mortality rates that affect Black 
women disproportionately. Her goal 
is to increase access to doulas for 
marginalized women to improve 
their birth outcomes and birth 
experience. Additionally, Miah is a 
member of the National Association 
of Hispanic Nurses, the Chicana 
Latina Foundation Alumnae 
Association, an HSF Scholar and a 
CLFSA Dr. Ernesto Galarza/IME 
Becas Scholar.  
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Doulas in the U.S.: State of Science – Can Nursing Students 
Help Support Laboring Women and Reduce Health 
Disparities? A Literature Review 
 
Abstract 
As the obstetric intervention and cesarean birth rate has steadily risen since 
the 1980’s, patients have become more susceptible to the inherent risks that 
come with these medical procedures. Studies have shown that the 
continuous support that doulas provide reduces the incidence of obstetric 
interventions and improves birthing outcomes for laboring women and their 
infants. However, doula services are not covered by most insurance 
companies and fees must be paid out-of-pocket. This article will review the 
literature regarding nursing student-doulas who provide services to low-
income women. Suggestions for updating maternal nursing curriculum are 
also proposed to increase accessibility to doulas and influence the culture 
of Labor and Delivery units to lower the rate of medical intervention. 
 
























Introduction   
The birthing process in the United States has become increasingly 
dependent on technology, as evidenced by the rising cesarean and medical 
intervention rate. According to a study that analyzed live birth data in 22 
industrialized nations from 1987-2007, authors found that the U.S. had a 
43% increase in cesarean births between 1992-2007 (Declercq et al., 2011). 
The total cesarean birth rate was 31.8% in 2007 which was a record high in 
comparison to previous years (Osterman & Martin, 2014; Menacker & 
Hamiliton, 2010). The most recent rise was from 2016-2017, where total 
cesarean births rose from 31.9% to 32.0% (Martin et al., 2018). Moreover, 
when compared to Non-Hispanic whites and Non-Hispanic Blacks, 
Hispanic women had the largest increase in cesarean births. Cesarean births 
lead to an increase in adverse consequences for women including 
hemorrhage, shock, cardiac arrest, acute renal failure, uterine rupture, 
venous thrombi, and infection (Caughey et al., 2014). Additionally, women 
who undergo a cesarean birth have higher risks of developing placenta 
previa (Gurol-Urganci et al., 2011) and placenta accreta (Shi et al., 2018) 
with subsequent births, all of which increases their morbidity rate (Solheim 
et al., 2011). Infants are placed at a higher risk of neonatal respiratory 
distress due to the lack of thoracic cavity compression that occurs with 
physiological births when the infant passes through the vaginal canal (Ward 
et al., 2016). Other interventions may include bed rest, continuous 
electronic fetal monitoring, routine vaginal exams, labor inductions, 
epidurals, amniotomy, urinary catheterization, episiotomy and instrumental 
birth (eg. forceps, vacuum) all of which are associated with their own risks 
(Jansen et al., 2013). 
 
Historical Overview 
The current medical model of obstetrics is relatively new. Prior to 
the 20th century, most births took place at home with midwives, in the 
company of female family and friends (Sherrod, 2017). Even after 
obstetricians began attending births in the late 1800’s and early 1900’s, 
most women of color continued to birth at home with a midwife (Thompson, 
2016). Midwives were cheaper to hire than physicians but the birthing 
experience with a midwife also seemed to be more personable as the 
laboring person was surrounded and empowered by women as she birthed 
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(Leavitt, 1986). In fact, when the obstetric specialty initially emerged, these 
physicians had little credibility compared to the trusted community 
midwife. Male physicians used female nurses to persuade women that 
birthing in the hospital was safer than birthing at home (Rinker, 2000). 
Another way that male physicians attempted to ensure that they would be 
the primary birth attendants was by creating smear campaigns against 
midwives of color (Thompson, 2016). They cited the high maternal 
mortality rate which was mainly caused by infection, however, with the 
discovery of sulfonamides and other potent antibiotics, the infection rate 
and mortality rate decreased (Todman, 2007); hand hygiene education 
would have also reduced the incidence of infection (Thompson, 2016). 
States began to enact anti-midwifery legislation which ultimately allowed 
Obstetricians to become the main care providers for laboring women 
(Thompson, 2017) The obstetric model viewed birth as pathological instead 
of a natural process (Sherrod, 2017). Romano and Lothian (2008) argue that 
“more technology does not necessarily translate into better outcomes” as 
evidenced by both the U.S.’ rising intervention and maternal mortality rates.  
Several maternal health organizations have recognized the need to 
reduce the cesarean rate to improve the wellbeing of laboring women; these 
include The World Health Organization (Opiyo et al., 2020), the American 
College of Obstetricians and Gynecologists (ACOG) (Caughey et al., 2014) 
and the California Maternal Quality Care Collaborative (Main et al., 2011) 
among others. In the ACOG publication regarding “Safe Prevention of the 
Primary Cesarean Delivery,” the authors pointed out that continuous labor 
support, such as that provided by a doula, is “one of the most effective tools 
to improve labor and delivery outcomes” but that it is likely underutilized 
(Caughey et al., 2014, p. 189).  
 
The Definition of a Doula 
The word Doula originates from the Greek language and means 
female helper (Merriam-Webster, 2019). As a trained person who provides 
physical and emotional support during and after the birth (Doulas of North 
America International, 2019), research notes that the use of doulas may 
decrease the need for a cesarean section (Fortier & Godwin, 2015). Their 
continuous support can reduce the cesarean birth rate, reduce the use of 
instruments, and the use of analgesics during labor (Bohren et al., 2017). 
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Doula support can also reduce costs (Kozhimannil et al., 2013), promote a 
shorter labor, and improve infant birth outcomes (Gruber et al., 2013). 
Additionally, mothers using doulas during their birth are more likely to 
report a positive childbirth experience compared with mothers who did not 
use a doula (Bohren et al., 2017).  
The first doula studies took place in Guatemala when researchers 
realized the positive outcomes that continuous labor support had on birthing 
women (Sosa et al., 1980). Doulas gained more traction in the United States 
in the 1990’s as the cesarean rate rose and women desired a more natural 
approach to birth (Humenick, 2000). The number of available doulas 
continues to rise via various doula-certifying organizations including 
Doulas of North America (DONA) International, Doula Trainings 
International (DTI), Childbirth and Postpartum Association (CAPPA), and 
Birthworks International. DONA International is one of the long-standing 
organizations that was founded in 1992. To date, they have certified over 
12,000 doulas through their program (Doulas of North America 
International, 2019). Their three-day training starts with a full day childbirth 
education class and an additional two days of intensive training that includes 
labor support, implementing comfort measures, coordinating prenatal 
meetings and postpartum follow-up appointments (Doulas of North 
America, 2017). Although each doula certifying organization has their own 
training criteria, research findings continue to reveal that the presence of a 
doula can improve maternal-child health outcomes.  
 
Doula Accessibility 
While doulas can be highly beneficial, they are not always 
accessible. Currently, Medicaid and private insurance companies do not 
offer reimbursement for doula services (Strauss et al., 2016). Fees vary from 
region to region and range depending on the doula’s experience; expectant 
mothers seeking doulas often have to pay out-of-pocket costs. Continuous 
labor support provided by a doula is necessary, but due to a lack of 
accessibility to the poor, it is a luxury. This adds to existing maternal health 
disparities for low-income women and communities of color who may not 
be able to afford doula services. For example, Native American women are 
two-three times more likely to die from childbirth complications (Petersen 
et al., 2019) whereas Black women are three times more likely to die 
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(MacDorman et al., 2017) compared to Non-Hispanic White women; 
according to the 2016-2017 National Vital Statistics Report, Hispanic 
women are more likely to have a cesarean section than Non-Hispanic White 
and Black women (Martin et al., 2018) which places Hispanic women and 
infants at a higher risk for cesarean complications.  
There are some existing community and hospital-based 
organizations that offer free doula services which have shown to improve 
outcomes for low-income communities. When patients among vulnerable 
populations received doula support, they were less likely to experience 
preterm birth or cesarean birth (Kozhimannil et al., 2013) and were two 
times more likely to breastfeed their child six weeks postpartum compared 
to mothers that did not receive doula support (Nommsen-Rivers et al., 
2009). Immigrant mothers who had linguistic and culturally competent 
doula support were less likely to have a Cesarean birth; nurses felt more 
confident about the care they provided because on top of providing labor 
support, the doulas served as translators between mothers and healthcare 
providers (Dundek, 2006). The purpose of this review is to provide evidence 
of the benefits for training nursing students as doulas which can be 
accomplished by updating maternal health nursing curriculum. These 
recommendations can improve patient outcomes, increase the confidence 
and skills in new graduate Labor & Delivery nurses and potentially change 
the incidence of routine interventions thereby lowering the cesarean birth 
rate.   
Methodology 
PubMed, CINAHL Complete and Cochrane were utilized to form 
the literature review using key search terms: “student,” “nurse,” and 
“doula.” Initially, the search was exclusive to scholarly articles published 
within the last ten years and studies based in North America. For the 
PubMed database, the initial search yielded 16 articles, but only 4 were 
specific to nursing students being trained as doulas. The initial CINAHL 
Complete search yielded 8 articles, 2 were pertinent to student-nurse doulas, 
and one focused on the importance of labor support education for nursing 
students. Due to the limited number of articles, the threshold publication 
date was expanded to year 2,000. PubMed then yielded 21 results, with 7 
being pertinent to nursing student-doulas. For CINAHL, the second search 
yielded 13 pertinent articles, 5 pertinent specific to nursing student-doulas 
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and the same one regarding labor support education for nursing students. 
There were 4 duplicate articles in using the expanded search method and 4 
non-duplicated articles totaling to 8 pertinent articles which are included in 
this review. The Cochrane database did not yield any results regarding 
nursing students who provide doula support, revealing the limited research 
on this topic. 
The articles were compiled into a literature review table and the text 
was analyzed based on research design, intervention(s), sample 
characteristics, results as well as limitations. About half of the studies were 
comprised of qualitative and quantitative surveys of nursing/nurse-
midwifery students experiences who were trained as doulas and provided 
support, and some included information on patients’ impressions of the 
nursing student-doulas. The table also included articles that were original 
reviews of university-based doula training programs and 3 retrospective 
reviews that analyzed birth outcomes. 
 
Results 
 Of the 8 nursing-student doula articles, 4 of them reference Johns 
Hopkins’ University (JHU) Birth Companion program. One of the articles 
summarizes the Birth Companion program and provides quantitative 
surveys regarding the experiences of clients served through the program and 
the experiences of nursing student-doulas (Jordan et al, 2008). The other 3 
articles referring to JHU are retrospective reviews of the Birth Companion 
program which include: a secondary analysis that examine the outcome of 
nursing-student doula interventions (Paterno et al., 2012), a quantitative 
evaluation of the birth outcomes for vulnerable women who had nursing-
student doula support (Van Zandt et al., 2016), and a quantitative review of 
the incidence of epidural usage on women who had nursing student-doulas 
(Van Zandt et al., 2005). 
 Saxell et al (2009) included a quantitative study based on nursing 
student-doulas experience with pre and post surveys. O’Brien and Hotelling 
(2018) provided quantitative survey results and qualitative student 
reflections regarding their experiences after doula training. Muñoz and 
Collins (2015) provide a summary of a volunteer doula program that nurse-
midwifery students participated in. Kipnis’ (2011) article did not explicitly 
describe the process of nursing students becoming doulas, but rather, she 
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specified the benefits of nursing students learning how to provide 
continuous labor support through customized childbirth education.  
 
Efficacy and Safety of Nursing Student Doulas 
The JHU Birth Companion program is one of a few Bachelor of 
Science Nursing programs in the United States that offers doula training to 
students as a complement to the Maternal nursing curriculum. After 
students take Nursing the Childbearing Family theory and clinical courses, 
students have the option of enrolling in Community Perspectives on the 
Childbearing Process which explains the doula’s role. A DONA instructor 
teaches sixteen hours of the course where students learn about, “providing 
emotional reassurance, physical massage techniques, and helping the 
woman in labor find an ideal position” (Jordan et al., 2001, p. 90). Part of 
the course requirements are to serve as a volunteer doula by attending a 
birth, along with a prenatal visit and postpartum follow-up; students must 
also document the birth story and gather information about the client and 
birth. Students can continue to be a volunteer doula for the school’s Birth 
Companions Community Service Program where they would receive an 
hourly stipend for each birth that they attend. Students have the option of 
taking leadership roles by working with faculty to facilitate the group, 
assign clients, contact community organizations for client referrals, and 
offer 24 hour on-call support to student volunteers (Jordan et al., 2001). 
The Birth Companion program nursing student-doulas were an asset 
to the community. Data from 405 births between 1998 and 2006 that had 
student-doula support were analyzed and results indicated that 87% of 
mothers thought the students were a “big help” physically, 80% thought 
they were a “big help” emotionally, and 71% thought they were a “big help” 
to the mother’s family or friend who was also attending the birth (Jordan et 
al., 2008). Furthermore, vulnerable women such as refugees, non-English 
speakers, teens, and women of low socioeconomic status who had Birth 
Companion support during labor had a lower cesarean rate (26.8%) when 
compared to the current national average (31.9%) (Van Zandt et al., 2016; 
Martin et al., 2018). Of the 89 vaginal Birth Companion-supported births 
analyzed (1999-2002), results showed that when student doulas 
implemented more interventions, there was a decreased chance of the client 
receiving an epidural or cesarean birth; when the client had received an 
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epidural, she was more likely to have a longer labor (Van Zandt, et al., 2005; 
Paterno et al., 2012). These results are similar to other studies that illustrate 
how continuous labor support reduces the likelihood of medical 
interventions (Bohren et al., 2017; Ahlemeyer & Mahon, 2015; Papagni & 
Buckner, 2006). The student-doulas also felt that they benefited by 
volunteering for the Birth Companion program. 80% of the Program’s 
alumni added their doula background to their resumé and 50% of the 
volunteers thought it helped them gain employment (Jordan et al., 2008). 
One of them wrote that “the doula experience is very useful in my practice 
as a Labor and Delivery nurse” (Jordan et al., 2008, p. 121). 
Other nursing programs that trained their students as birth doulas 
include the Vanderbilt School of Nursing (Muñoz & Collins, 2015) and 
Duke University's School of Nursing (O’Brien & Hotelling, 2018); 
similarly to the Johns Hopkin’s Birth Companion program, these nursing 
students increased doula access in their respective communities and gained 
more clinical experience to complement their nursing education. Van Zandt 
et al. concluded that this type of service-learning can enhance a nursing 
student-doulas academic experience by allowing students to practice their 
communication and case management skills (2016). The University of 
British Columbia’s Collaboration for Maternal and Newborn Health 
(CMNH) included training nursing, nurse-midwifery and medical students 
to serve as volunteer doulas for marginalized women (Saxell et al., 2009). 
In analyzing the program’s post-evaluation surveys, it illustrated that the 
students learned how “poverty, violence, and substance use” adversely 
affected women from low socio-economic backgrounds (Saxell et al., 2009, 
p. 318). These student volunteer experiences allow for students to become 
more aware of issues afflicting marginalized communities. Doula 
experiences can also give students an opportunity to practice their patient 
communication skills which enhances patient outcomes (Sheldon & Hilaire, 
2015). 
Doula training can teach nursing students how to provide labor 
support techniques which may not be included in their Maternal Health 
curriculum. Kipnis (2011) asserts that when nursing students are taught 
customized labor support techniques, they can be a valuable asset in Labor 
and Delivery settings to both the patients and staff which can help students 
gain more confidence in their role. Adams and Bianchi (2008) and Burgess 
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(2014) assert that Nursing education has changed; there is more of a focus 
on the medicalization of birth, such as electronic fetal monitoring, and less 
of a focus on how to provide physical and emotional support to laboring 
mothers. While new graduate nurses feel more comfortable with the 
technological aspect of Labor and delivery units, they may not have the 
tools to provide essential labor support which can lower obstetric 
intervention rates (Barrett & Stark, 2010). Older nurses tend to have more 
experience and confidence in providing labor support but as these nurses 
retire, there may be less labor support offered to patients (Barrett & Stark, 
2010). 
Nursing programs and nursing students are in an ideal position to 
increase doula accessibility in low-income communities. Nursing students 
must enroll in Childbirth Education training prior to their Maternal Health 
clinical rotations, which is a major step into becoming a doula. Both 
hospitals and nursing education programs have existing relationships due to 
student placement at clinical sites; students can serve as volunteers at their 
clinical site where they already have an established connection with the unit 
and staff. The future nurse graduate can also learn skills and gain experience 
in helping expectant mothers (Van Zandt et al., 2005). 
 
Discussion 
There is a continuing need for doula support to enhance the birth 
experience and promote positive maternal-infant outcomes. Moreover, a 
solution to increasing access to doula care for all women is to train and 
utilize nursing students, who are already on the labor and delivery units, for 
their clinical rotations. Many nursing programs require a childbirth 
education requirement, very similar to DONA requirements for doula 
certification (DONA International, 2017). Doula training gives the student 
additional knowledge to assist patients and practice their skills while the 
student completes labor and delivery clinical rotations. 
Nursing student-doulas also have the potential to improve nurse and 
doula relationships. Papagni and Buckner (2006) note that when patients 
perceived the nurse’s and doula’s interactions as negative, they felt it had a 
negative impact on their birthing experience. Unfortunately, nurses and 
doulas may have an adversarial relationship and not see one another as part 
as the same team. This is partly due to a lack of understanding of the doula’s 
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role and lack of information regarding the benefits of continuous labor 
support that they provide. When nurses and doulas have a clear 
understanding of each other’s roles, it can foster a more complementary 
relationship (Waller-Wise, 2018). According to Pecukonis et al. (2008), 
interprofessional training for healthcare providers can lead to “effective, 
competent, and culturally sensitive health care delivery” (p. 417); training 
nursing students to serve as doulas is one strategy to achieve camaraderie 
among Labor and delivery professionals. When the new graduate nurse who 
provides doula support comes across another doula, there will be a sense of 
understanding that may facilitate a more positive experience for everyone 
involved. 
Training nursing students as doulas before they obtain their licenses 
may boost their effectiveness in lowering obstetric intervention rates for 
their patients. In a randomized controlled trial, 6,915 births were evaluated 
to review the efficacy of nurses who provide continuous labor support by 
comparing 2,836 continuous-supported births versus a control group of 
2,765 births where nurses provided “usual care”; the study concluded that 
continuous labor support provided by nurses did not lower cesarean and 
other medical interventions nor did it improve the patient’s experience or 
perception of their birth (Hodnett et al., 2002). The authors point out that 
this may be due to the hospital environment where intervention rates are 
routine and overshadow labor support (Hodnett et al., 2002). These nurses 
received their labor support training after they had begun their practice as 
opposed to receiving training as novice students whose practice is highly 
impressionable. As noted with the JHU Birth Companion program, doula 
experiences influenced the student nurse’s future practice; these 
experiences, when multiplied by many new graduate nurse-doulas, have the 
potential to influence Labor and delivery unit culture and lower obstetric 
intervention rates.  
Additionally, Nursing students who volunteer as doulas for low-
income patients learn about advocating and caring for patients from 
underserved populations (Van Zandt et al., 2016). Current literature reveals 
the increased incidence for both obstetric intervention and maternal 
mortality among women of color (MacDorman, et al., 2017; Martin et al., 
2018). Doula service-learning experiences can potentially decrease adverse 
outcomes and allow students to learn about social inequities that lead to 
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health disparities for low-income communities (Saxell et al., 2009); this can 
enhance the student’s future practice by increasing their cultural 
competency. It also allows for nursing programs and students to engage 
with the school’s surrounding community to form partnerships for free 
doula referrals (Jordan et al., 2001). 
 
Implications 
Nursing programs in partnership with hospital clinical sites have the 
opportunity to establish free doula programs for vulnerable patients. This 
creates a space for hospitals to incorporate evidence-based practices at the 
bedside, potentially lowering the obstetric intervention rate and the ability 
to offer a high-quality birthing experience. By providing doula training in 
an academic environment, it would allow for the evaluation of doula 
education programs which can add credibility to the profession. Johns 
Hopkins is one of a few U.S. nursing programs that has evaluated it’s doula 
training program; more research is needed to assess similar school of 
nursing doula programs in other states with various student and patient 
populations. Future research should also evaluate how nursing students, 
trained as doulas, have influenced the perception of doulas on Labor and 
Delivery units among fellow nurses, midwives and physicians; additionally, 
it would be noteworthy to learn if these doula-trained nursing students 
became Nurse-Managers of Labor and Delivery units and if they influenced 
or encouraged that continuous labor support be provided by nursing staff. 
Quantifying labor support would allow for documentation of interventions; 
this would allow researchers to evaluate the effectiveness of labor support 
techniques which can optimize patient outcomes (Adams & Bianchi, 2008).    
 
Conclusion 
To truly influence the practices and attitudes of future labor and 
delivery nurses, nursing students should be trained as doulas while they are 
obtaining their nursing education (Van Zandt et al, 2005). Adam and 
Bianchi (2008) found that intrapartum nurses attend 99% of U.S. births 
which illustrates the importance of nurses being equipped with knowledge 
regarding the benefits of continuous labor support as well as supportive 
labor techniques. Another reason Nursing students should learn early on 
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about a doula’s role is to dispel preexisting misinformation that nurses may 
have about doulas and continuous labor support (Ballen & Fulcher, 2006). 
Teaching nurses how to provide emotional and physical comfort to 
laboring patients can be intrinsically satisfying, which has the potential to 
reduce nurse burnout and attract other nurses to the profession (Van Zandt 
et al., 2005). Nursing educators are in a prime position to positively 
influence their students’ attitudes towards doula support; there is also an 
opportunity to increase access to doulas which can help narrow birth 
disparity gaps for underserved patients. Future generations of Labor and 
delivery nurses and nurse leaders can and should be equipped with labor 
support knowledge and tools to improve birth outcomes in North America. 
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Teach Us How: Love, Relationships, Resistance 
 
Abstract 
The purpose of this conceptual paper is to examine Black love in the 
historical, contemporary cultural, and political context. The goal of this 
paper is to illustrate the importance of choosing love as a means of 
resistance and as a practice for teaching transdisciplinary praxis. 
Historically, scholarship conducted on Black love did not incorporate the 
multidimensionality that blackness spans. It placed a focus on the 
relationships between Black males and females through a sociocultural lens 
examining factors such as Black male viability, Black male scarcity, and the 
impact systemic structures have on Black males. This emphasis placed on 
the Black male experience does not allow us to examine Black love from a 
heterosexual relationship standpoint. This in turn creates hegemonic 
narratives leading towards the development of assigned gendered/sexed 
roles. It is important to understand that Black love exists beyond the gender 
binary.  bell hooks’ (2000) writing on the subject illuminates the struggle 
that has been created by both the lack of discourse around love and 
individuals articulating love in a means that could potentially emphasize 
their experience with lovelessness. Combining this with work by Frankfurt 
(2004) and Kierkegaard (1847), a framework can be created and then further 
expanded conceptually, utilizing various theories such as Critical Race 
Theory, Black Feminist Thought, Lens Theory, and narrative inquiry by 
forming connections where applicable. The importance of this concept is 
grounded in understanding notions of love in relation to Black love; this lies 

















This conceptual paper originally began as my senior seminar project 
in AFAM 198: Senior Seminar, a course in the Department of African 
American Studies at San José State University. This course assignment was 
for me to create a capstone event that encapsulated everything that I had 
garnered from my major courses. At the time of this project’s inception, the 
original goal was to create a counternarrative that could provide context for 
Black folks to be critical of the love relationships that have and will form. 
However, this changed as I continued to work with the literature and 
develop my understanding of Black love. The goal for this conceptual paper 
then shifted and evolved as people do while honoring their experiences.  
This change was a natural progression in my research. Initially, my 
research focused on finding and expressing the narrative of joy within the 
Black community. I had originally done this through creating a forum-style 
event called the “Black Women’s Monologue.” This event focused on 
creating a space where Black women could gather, fellowship, and share 
narratives about what brings them joy. I wanted to create a bridge that would 
connect narratives of joy in a society where people are perpetually exposed 
and desensitized through repetitive displays of Black death and other 
negative outcomes that reinforce dominant ideology. Joy is strongly 
correlated with love.  
  In my pursuit to understand Black joy, the need to understand Black 
love became apparent. Both concepts have functions in resistance, and they 
have generative properties. Specifically, they counter dominant ideologies 
which believe that Black people are not capable of loving, being happy, or 
fundamentally human (Jefferson 1787). Stepping into this research 
opportunity allowed me to explore how love, relationships, and resistance 
can be interconnected. This connection creates a form of empowerment. 
Empowerment in this context means that the community is rallied and 
supportive through an understanding of similar experiences.  
  According to the National Coalition Against Domestic Violence 
(NCADV), a healthy relationship is one that is based on love, mutual 
respect, and equity. Components of a healthy relationship include 
communication, healthy boundaries, and the desire to grow and work on the 
relationship. Relationships are essential to human existence. They fulfill the 
human desire to belong. Examining this definition, equity is of great 
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importance, especially in a racial context. Hatfield (1987) explains that 
equity matters in relationships. His research states that partners who feel 
that they are in an equitable relationship feel like their relationships will last 
longer and are easier to sustain. All relationships take a great deal of work 
to maintain; however, being able to meet the needs of one’s partner in 
multiple capacities becomes important to creating a sustainable 
relationship.  
In the Black community, what would these concepts look like? The 
answer to this question can be found by diving into the literature and trying 
to find the notions and models that compose the “ideal” relationship for 
Black folks. The current representative model used by the Black community 
was developed through observing white romantic relationships. So, what 
would it look like for Black people to define and decide for themselves what 
it means to love?  
Apart from a few studies (Billingsley, 2016; Brooks 2016; Evans, 
2014), a scarcity of literature exists on studying Black love. This lack of 
research geared towards understanding the experiences and outcomes of 
Black people who choose love creates an inequity that can limit the full 
understanding of perspective and operation within the Black community. 
To identify ways Black love can be used in a multidimensional praxis, 
continued research is beneficial to clarify the current definitional 
inconsistencies and dearth of shared experiences, narratives, and 
counternarratives. 
Therefore, the purpose of this research is to find ways to have and 
build into a discourse around Black love and convey how this discourse can 
be used as a form of healing as well as resistance. The title of this article 
serves the purpose of outlining its goals; for the author, the notion of 
teaching represents centering the experiences of an individual in order to 
establish a sense of value in their narrative. Love and relationships are 
fundamental parts of the human experience. By analyzing the literature 
surrounding these topics, the overall goal of this paper is further extended 
towards defining and then allowing the Black community to establish 
values. Lastly, scholars such as Audre Lorde, June Jordan, and more have 
illustrated that embodying a narrative that counters the dominant ideology 
is an act of resistance.  
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The research for this conceptual examination illuminated that a 
clarification and reframing of Black love has the potential power to promote 
social change. Historically, love in relation to Black people has held 
multidimensional depth (Billingsley, 2016). On one level, the Africans who 
were brought to America were forbidden to marry, love, or find intimate 
comfort amongst each other (Billingsley, 2016). On another level, “love” 
has been used as rhetoric by activists to galvanize individuals to combat 
oppression in a variety of ways (hooks, 1994). What has been identified is 
that love relationships are very important to the well-being of individuals. 
So, while the idea of studying Black love may not be unique in its origin, 
the concept of using Black love as a mechanism for interpersonal and 
communal change is an underused opportunity. Providing Black people 
with the ability to choose a love that is not governed by the hegemonic 
ideology purported by Whites is powerful. The power herein lies in the 
recipe that makes up love combined with Black feminist notions of self-
determination and self-value, as described by bell hooks (2000). 
Knudson-Martin and Huenergradt (2010) suggest that, “mutually 
supportive intimate relationships have the potential to heal old wounds and 
promote health and resilience” (p. 369). This quote reflects the 
belongingness hypothesis that contends humans “have a basic 
psychological need to feel closely connected to others, and that caring, 
affectionate bonds from close relationships are a major part of human 
behavior” (Baumeister & Leary, 1995) This hypothesis when viewed 
through an Afrocentric lens (Asante, 2003a) allows for research to pursue 
understanding not only the importance of Black love, but also allows for an 
opportunity for Black people to self-define their meaning of what Black 
love is (Collins, 2000). 
This conceptual paper is in response to the need to expand the 
knowledge on Black love for the Black Community. The aim is to create a 
space for an injunction to promote Black perspectives through a critical lens 
and utilize diverse lived experiences across the diaspora. This in turn 
recognizes the importance and value of counternarratives that challenge the 
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Definitions of Terms 
• Definitions of the word “love” identify the word as a noun and verb. 
As a noun, “love” is defined as “an intense feeling of deep affection, 
a great interest, and pleasure in something, and a person or thing that 
one loves.” As a verb, “love” is defined as “to feel a deep romantic 
or sexual attachment to (someone) or to like or enjoy very much.”  
• Kahane (2010) describes how “love” has a deeper connotation than 
what the Western world defines it as. He draws on his experiences 
and conversations with Bill O’Brien, president of Hanover 
Insurance Company, and Humberto Maturana, a Chilean cognitive 
biologist.  
• “Love is the domain of those relational behaviors through which 
another (a person, being, or thing) arises as a legitimate other in 
coexistence with oneself (O’Brien, 2010).” As Jungian Robert 
Johnson (2010) writes, “Love is the one power that awakens the ego 
to the existence of something outside itself.” All of these definitions, 
from the worlds of management, biology, and psychology, are 
congruent with Paul Tillich’s form of theology. “Love is the other-
acknowledging, other-respecting, other-helping drive that reunites 
the separated” (p. 37)  
• hooks (2000) explains that her research into finding a meaningful 
definition of love first occurred through stumbling across theorists 
who studied love and acknowledged that people would be better off 
using the word as a verb.  She further explains that Peck (1978) then 
provided her with a meaningful definition, stating that “love” is 
defined as the will to extend one’s self for the purpose of nurturing 
one’s own or another’s spiritual growth. Furthermore, “Love is as 
love does. Love is an act of will—namely, both an intention and an 
action. Will also implies choice. We do not have to love. We choose 
to love” (hooks, 2000, p. 5) 
• In the New Revised Standard Version (NRSV) of the Bible, 1 
Corinthians Chapter 13 describes “love” as:  
 
Love is patient; love is kind; love is not envious or boastful 
or arrogant5 or rude. It does not insist on its own way; it is 
not irritable or resentful;6 it does not rejoice in wrongdoing 
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but rejoices in the truth.7 It bears all things, believes all 
things, hopes all things, endures all things.8 Love never ends. 
But as for prophecies, they will come to an end; as for 
tongues, they will cease; as for knowledge, it will come to 
an end. (Merriam-Webster, 2020) 
 
What the above definitions have in common is the notion that love 
is its own entity. In order to access it, or to use it as a verb, you have to 
acknowledge that you are choosing to do so. Acknowledging this 
commonality offers up a formula that hooks (2000) mentions regarding 
feeling love and identifying the relationship between power and the love 
that Kahane (2010) describes. For example, Kahane’s (2010) research 
describes that one cannot have love without power and interconnected 
relationships. Kahane (2010) explains that the importance of this 
relationship is based on the connection between them and their ability to 
functions as the check and balances between.  
Similar to the word love, the notion of a relationship must also be 
defined: 
 
• The definition of the word “relationship” identifies it as a noun. As 
a noun, “relationship” is defined as:  
 
The way in which two or more concepts, objects, or people 
are connected, or the state of being connected; the state of 
being connected by blood or marriage; the way in which two 
or more people or groups regard and behave towards each 
other, an emotional and sexual association between two 
people. (Merriam-Webster, 2020) 
 
As presented, the definition of “relationship” points out that there is 
a huge variation.  Thus, this conceptual paper will be focusing on the 
interpersonal and romantic relationships amongst Black people. Lastly, 
when this paper talks about resistance: 
 
• Definitions of the word “resistance” identify the word as a noun. As 
a noun, “resistance” is defined as:  
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The refusal to accept or comply with something; the attempt 
to prevent something by action or argument, the ability not 
to be affected by something, especially adversely; the 
impeding, slowing, or stopping effect exerted by one 
material thing on another; the degree to which a substance or 
device opposes the passage of an electric current, causing 
energy dissipation. (Merriam-Webster, 2020) 
 
Background 
During the 19th century, miscegenation became the legal term to 
describe interracial marriage or sexual acts. Loving v. Virginia was a 
Supreme Court case in 1967 in where the court ruled that miscegenation 
laws were unconstitutional. The Loving case became one of the few times 
where an attempt was made at defining Black love. Prior to Loving was 
Pace v. Alabama in 1883; this landmark Supreme Court case ruled, at that 
time, that miscegenation laws were constitutional because they punished 
Blacks and whites equally. However, leading up to both cases was the 
governing societal notion that African Americans did not deserve and, as 
Thomas Jefferson (1918) famously wrote, were not capable of knowing 
love: 
 
They are more ardent after their female: but love seems with 
them to be more an eager desire, than a tender delicate mixture 
of sentiment and sensation. Their griefs are transient. Those 
numberless afflictions, which render it doubtful whether heaven 
has given life to us in mercy or in wrath, are less felt, and sooner 
forgotten with them. In general, their existence appears to 
participate more of sensation than reflection. (P. 148-149)  
 
Historically, entities have attempted to define love based on a 
dominant ideology. This is evident in both the Pace and Loving cases. In 
both cases, the Supreme Court judges placed an emphasis on the race of the 
individuals involved. In Pace, the judge defined love as being within the 
races. This ruling reinforced the idea that love, according to Orbe (1997), 
“is shaped by culture and a time in which it is expressed…love changes over 
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the course of history and of individual lives it evolves in surprising ways.” 
Jefferson’s claims become invalid due to the fact that (1) he did not collect 
any evidence to support his claims and (2) according to the explanation of 
love provided by Orbe (1997), he did not understand the culture. This, in 
combination with it being the late 18th century, meant that unless genuine 
interest was expressed in studying the lives of Black folks, it was very 




While the literature that has been done on love is thorough, it is still 
missing a large component that involves various cultures, ideologies, and 
ethics. To be more concise, the literature surrounding love lacks an 
authentic perspective from the identity spectrum. This should come as no 
surprise given the patriarchy’s influence. This means that (1) most of the 
literature written and acknowledged about love has been written by women, 
and (2) acknowledged male-written literature is incredibly difficult to find. 
Philosophers have attempted to utilize religious context to explain 
what love is or could be. Kierkegaard (1847) wrote about love in regard to 
self-love, stating and drawing a distinction between “proper” and “selfish” 
forms of self-love. Lippitt (2009) further expands on this concept, stating 
that there is a center level of selfishness required for “becoming a self.” 
Philosophers continue to have critical dialogues about the nature of love, 
self-love, and more works begin to illustrate love as a verb. It is an action, 
or a series of choices made with a destination in mind. hooks (2000) echoes 
this sentiment by telling the reader that she stumbled across a similar 
sentiment while conducting her own research. If love is to be examined as 
a verb, this means that it could have the potential to interact with various 
spheres of influence. For this conceptual paper, love will be examined in 
the personal, religious, and communal spheres. In the personal sphere, one 
would be able to study how an individual understands and interprets their 
experiences with love. In the religious sphere, one would be able to study 
how religion has impacted an individual’s understanding of love, and how 
it is supposed to function. Lastly, in the communal sphere, one would be 
able to study how love is displayed in a community of individuals and how 
it is sometimes used as a means of transactional capital.  
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Love, as hooks (1994, 2000) explains, has a transformative power 
when it is put into practice. Practice, in this case, is defined as a verb 
meaning, “carry out or perform (a particular activity, method, or custom) 
habitually or regularly (Merriam-Webster, 2020).” hooks encourages us to 
not only understand the discourse that has been had about love but also to 
be brave enough to apply what we have learned from the literature. What 
Frankfurt (2004), Kierkegaard (1847), Lippitt (2009), and hooks (2000) 
have worked to try and establish is that love in its many forms is an action 
and an active choice. 
For some, love became an act of rebellion, and an act of survival. 
During the 17th century, to be Black and in love was not initially known as 
Black love. For enslaved people, the idea of love represented sustainability. 
To a certain extent, it represented solidarity. Kahane (2010) explains the 
relationship between love and power. They both possess generative 
potential. When one wields power without love, it becomes a mechanism to 
oppress. When one wields love without power, it becomes a boundary-less 
endeavor that can result in various forms of hurt. In disenfranchised 
communities, it helped in the creation of the narrative that love amongst 
people of African descent is a means of political survival. Kahane (2010) 
tells us that you cannot separate power and love. Power exists in love 
subconsciously. This existence of power is what provided individuals with 
different forms of strength since they used love as a tool for survival.  
 
Black male and female relationships 
While thorough, the literature that has been written about African 
American male/female relationships requires expansion. As scholars and 
culture critics begin to dive deeper into the relationships of African 
American males and females, they aim to deconstruct the issues on all sides. 
However, due to the disparities in representation as presented in the 
literature so far, we have bodies of work composed of Black women or 
Queer Black men, but no work that has been done by cisgender 
heteronormative Black males. Now, this observation does not serve to 
invalidate the work done by cisgender or Queer Black folks. It does, 
however, show us that the patriarchy has influenced our notions of love 
(Brooks 2017). While the full benefits of the patriarchy are reserved for 
cisgender straight white men, by participating in attempts to be recognized 
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as men, Black men benefit from privileges associated with the practice. 
Society does not recognize Black men as men. This means that when Black 
men participate in hegemonic masculinity, their actions have negative 
consequences on their romantic relationships (Charleston 2014). Charleston 
(2014) further explains that indulging in patriarchal practices takes away 
from the effort that could have been invested in maintaining relationships; 
in effect, this energy is drained. When this is combined with Aldridge 
(2006), the notion of Black male scarcity explains why Black women 
approach their relationships with them and accept practices that may be used 
to appease their fears (Aborampah, 1989; King & Allen, 2009; Marbley, 
2003). In this case, the notion of a lack of suitable partners places women 
in a position where environmental factors have taught them that they do not 
have many options (Aldridge 2006). 
While Aldridge (2006) makes the case for understanding the state of 
African American love relationships, it omits the fact that historically, 
Black folks did not want to have relationships that mirrored the 
relationships of White folks. Giddings (1986) explains that Black women 
had no desire to marry once they had been emancipated. This was in part 
due to the marital practices that slave owners would use in hopes of creating 
more slaves, but this was also due to the observations made of the material 
practices observed in white love relationships. After being freed, Black 
folks had no desire to enter institutions that would, in theory, replicate 
slavery. However, due to not having any alternatives because of a lack of 
representation, Black folks adopted the nuclear family model for 
relationships. Another factor for this development was the traumatic 
experiences happening post-emancipation that claimed the lives of Black 
folks. These relationships were formed out of necessity and for protection. 
Prior to reconstruction, people of African descent had to find ways to 
covertly love one another. Love, or the idea of love during this time period, 
challenged the notion that the enslaved were inferior. Interpersonal 
relationships have always played a large role in human experience. So, to 
admit that this group of disenfranchised individuals requires the same 
connection to thrive disproves the notions surrounding the ideas that they 
are inhumane.  
In a contemporary context, bodies of literature have come out 
regarding love relationships amongst African American that places a heavy 
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emphasis on gender. Authors like Harvey (2009) and Harper (2009) 
attempted to provide Black women with insight without a historical 
perspective (Charleston 2014). Both authors neglected to examine the 
impact performative masculinity (Connell 1995) has had on Black men and 
those they attempt to form relationships with. Society has constructed a love 
narrative imbued with what is now coming to be understood as toxic 
behaviors. While all the blame cannot be placed on one specific group 
within the Black community, the onus does fall on Black men to challenge 
and resolve the damage they have caused (Hill-Collins, 2000; 2005). Some 
of the literature that has been produced by Black men in recent years has 
been geared towards convincing Black women that they or the way they 
view relationships is the problem. This is counter-intuitive because of the 
patriarchal implications. hooks (2004a) and Hill-Collins (2005) noted that 
this narrative does not acknowledge the lived experiences of their partners. 
Love is not unilateral. To begin to cover the depth that love encompasses, a 
multidimensional approach is required (Brooks 2017). The literature 
reviewed for this research was geared towards heterosexual relationships. 
This was not done to alienate or invalidate queer relationships from the 
conversation; it was done to create a foundation where this literature could 
be dissected to observe the systemic structures that are tied within it and to 
create an inclusive conversation.  
Giddings (1986) tells us that when slavery ended, amid everything 
going on during reconstruction, African American love relationships ended 
up mirroring the structure that was represented. hooks (2004a) expands on 
this concept by reminding us that when America was established, it was 
done so by white folks who still viewed Blacks as property. This meant that 
whenever crucial dialogues were had, AA’s were left out because to the 
dominant ideology they did not matter. Hegemonic masculinity (Connell, 
1995) is performative. It is the Black man’s attempt at having their manhood 
validated by society. These attempts, however, end up doing more harm to 
their relationships within their community and with themselves (hooks 
2004a).  
The literature reviewed for this paper thoroughly documents the 
concept above by building a solution to deconstruct the influence of social 
constructs in African American love relationships and establishing values 
that benefit both partners. We can begin by examining the impact that 
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performative masculinity has on the love relationships amongst Black folks. 
While the patriarchy is not solely to blame, it becomes evident that 
governing ideology influences the actions of Black men. It has become so 
deeply ingrained that they perform it subconsciously, unaware that it does 
not benefit anyone.  
In an interview between James Baldwin and Audre Lorde (1984), 
Lorde (1984) explains that there is no immaculate conception within the 
Black community. Little Black children are making little Black children. 
This means that Black boys are performing the ideas of masculinity they are 
being shown without knowing what masculinity is. Collins (2005), hooks 
(2004a), Kahane (2010), and Peterson (2018) all illustrate how this idea of 
power is gendered, and as a result the humanity required to have genuine 
love relationships is stripped from men. hooks (2004a) and Collins (2005) 
discuss how society’s sex-driven nature has resulted in men pursuing sexual 
relationships with their partners without considering the romantic 
implications. The propagation of these structures not only make forming 
lasting relationships difficult, they also facilitate various ways of pulling the 
community apart by encouraging male-identified folks to kill their 
emotions, and conquer everything around them (hooks, 2004a). 
Scholars have noted the necessity to explain the situation of the 
Black male in order to focus on the influence it has on other Black 
identifying folks. This is best summarized by hooks (1981): 
 
White women and black men have it both ways. They 
can act as oppressor or be oppressed. Black men may 
be victimized by racism, but sexism allows them to 
act as exploiters and oppressors of women. White 
women may be victimized by sexism, but racism 
enables them to act as exploiters and oppressors of 
black people. Both groups have led liberation 
movements that favor their interests and support the 
continued oppression of other groups. Black male 
sexism has undermined struggles to eradicate racism 
just as white female racism undermines feminist 
struggle. If these two groups or any group defines 
liberation as gaining social equality with ruling class 
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white men, they have a vested interest in the 
continued exploitation and oppression of others. (p. 
15) 
 
Black women live at the nexus of race, gender, sex, and beyond 
(Crenshaw, 1984). The multiple dimensions that encapsulate their existence 
also functions as a guide to understanding how hooks (1981) and the above-
stated phenomenon impact Black women’s love relationships. Harris-Perry 
(2011) describes this as the “crooked room.” Furthermore, “As they struggle 
to find the upright…they are beset by the emotional, physiological, and 
political consequences of race and gender shaming” (p.183) as a result of 
the duality of the strong Black woman becoming apparent. As a result of 
this shaming, Black women had to develop a means of self-defining 
themselves; however, this resulted other groups taking this definition as fact 
and have used it to deny Black women the right to simply be human (p. 
185). In love relationships, the narrative of the strong Black woman 
challenges the hegemonic masculinity their potential partners perform. By 
acting in ways that are no longer “socially” acceptable, despite being in the 
best interest of themselves, Black women are sometimes negatively labeled 
and stereotyped because they do not conform to societal notions (Harris-
Perry, 2011; Brooks, 2017).  
Hills (2000) clearly states that Black women’s fundamental want is 
to be appreciated and respected by their partners. She uses the work of 
Calvin Denton (1985) to further explain that, despite how obvious this may 
seem, Black men tend to become offended when you demand of them to 
humanize their potential partners. This reaction has been seen both in 
academic and personal settings, as both aforementioned Black women have 
produced bodies of work that articulate their experiences while 
simultaneously demanding that Black men move them from the backburner.  
The strong Black woman stereotype is important to note because it 
has become the crutch that many Black men use as a counternarrative to 
their ideal partners. During conversations in private spaces, attempts have 
been made to articulate issues in partner selection. The grievances often 
discussed is the notion that the Black women these men attempt to court are 
presumed to be strong Black women. This assumption, in some cases, 
creates a situation where the interested Black male-identified partner 
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struggles to understand what his actual role in the relationships would be, 
as opposed to his assumed role based on its gendered association.  
Ultimately, Black women are not being seen or heard in their 
entirety, and it is exhausting. While impactful, this statement does not 
encapsulate the disparities that have become present on various levels. As 
stated earlier, the notion that scholars suggested understanding a male 
perspective speaks to how often conversations regarding our community 
tend to be linear and gendered. The literature mentioned thus far clearly 
indicates the importance of choice and action. Love is the act of constantly 
choosing to invest in someone in their entirety. 
So, what is Black Love? Although there is no clear definition or 
understanding of Black love, Billingsley (2016) begins by offering a basic 
definition of Black love as a shared love between Black-identified 
individuals. While this definition is rather broad, it allows for inclusivity. 
“Black love” was a term coined by users on social media platforms such as 
Twitter, Instagram, Facebook, blogs and more (Billingsley 2016). The 
hashtag became a cultural mecca in digital spaces because it created 
representation for a phenomenon that we all knew existed but was not 
accurately represented. There are people who believe that Black love does 
not exist, and that love is love. On the other side of this notion, there are 
people who believe that Black love is unlimited. To add to the basic 
definition, Black love possesses the multidimensionality that Black folks 
possess.  
 
Love and Resistance 
hooks (1994) ends her essay “love as a practice of freedom” by 
stating that she was proud of Dr. Martin Luther King Jr. for the way that he 
preached love as a means of combating oppression. Freire (1970) wrote 
about how oppressed communities use love as a means of teaching because 
they understand that the approaches to teaching used by the dominant class 
are centered on erasure and dehumanization. Love as a method of teaching 
(1) validates the experiences of minority communities because it utilizes 
their experiences as a method of teaching and (2) allows for 
counternarratives surrounding dominant ideologies to be told. 
  The need to understand Black love is birthed from how it can be 
centered during the 21st century, where people are drawing attention to 
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issues the Black community faces. Organizations and movements such as 
BlackLiveMatters and #Metoo were founded by Black women (Bandele 
and Cullors 2018). Love has the potential to help heal. A love ethic, as hooks 
(1994) stated, has the potential to begin to end oppression by challenging 
the way that we do and see things. Kahane (2010) reinforces this by 
reminding us that there is power hidden in love. Power is destructive when 
one wields it without love; it becomes oppressive because it lacks the 
capacity to humanize and be conscious of what is happening.  
Black love as a means of resistance illustrates understanding the 
relationship between love and power (Kahane 2010). While not always 
noticeable in the rhetoric or actions of activists, in reflecting on legacies 
such as Dr. Harry Edwards, one can see moments in his journey where love 
and power propelled him forward (Edwards 2018). The same is true of 
Assata Shakur, Angela Davis, Patricia Hill-Collins, and bell hooks—just to 
name a few. These activists have managed to weave love and power into 
their writing as well as activist endeavors, and their works and actions have 
provided the results that these outcomes are possible.  
In considering methods in how to utilize Black love as a method of 
social activism, a combination of the literature and theoretical framework 
created a pathway towards the Five Imperatives explained by Dr. Harry 
Edwards in the introduction of The Revolt of The Black Athlete (2017). 
While Edwards does not claim to be a Critical Race theorist, there are 
notable similarities between his imperatives and the tenets of CRT (Carter-
Francique, 2020). The imperatives are as follows:  
 
(a) a substantial and organically sustained pool of aggrieved 
plaintiffs seeking redress; (b) a relentless and expanding demand for 
change, legitimized not only by the aggrieved population but also by 
collaborating “outside” interests and even, unwittingly, by some detractors; 
(c) a threatened “establishment interest” that makes the changes demanded 
more reasonable and appealing to the establishment in terms of cost-reward 
outcomes than maintaining the status quo; (d) substantively factual 
arguments and supporting ideological “scaffolding” and “framing” to 
successfully surmount and overcome two characteristically employed 
adversarial “ploys”; and (e) a sustaining ideology beyond that professed by 
adversaries and that legitimizes goals and means that enable vigorous “push 
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back” against tendencies toward definitional hegemony and retrenchment 
relative to compelled changes. 
 
In relation to using Black love as an ideology in movements for 
social change, the literature mentioned above has illustrated the attributes 
that allows for this framework Edwards created to be utilized. History has 
shown us that there exists a dominant ideology to be challenged. The work 
of hooks and others illustrates the organic group-seeking redress. With the 
addition of the use of philosophy and religion, the argument can be made 
that despite Western notions embedded in our society, capital is to be gained 
by allowing love—specially, Black love—to exist. All of this is to say that 
teaching Black folks to love is a way of creating an organic form of 
resistance that will grow and develop within the community. 
 
Theoretical Framework 
This conceptual paper grounds its arguments in qualitative narrative 
due to how race, gender, and sexuality will play a role in the telling and 
understanding of these experiences. To theoretically understand Black love, 
one would have to apply a critical race lens to the narrative; first, by seeking 
to understand how Blackness functions in relationship to love, and how 
notions of love amongst Black folks is different from other Western notions. 
Critical Race Theory (CRT) can be applied here because the literature has 
shown us that the Eurocentric model of love used to describe and define 
love was not meant for African Americans. In order to understand the 
difference, research would have to pursue an understanding of the 
following: 
 (1) Ordinariness of race. CRT starts from the premise that race and 
racism are central, endemic, permanent and a fundamental part of defining 
and explaining how U.S. society functions (Bell, 1992; Russell, 1992). This 
tenet in relation to interpersonal and romantic relationships implies that in 
certain contexts, race goes unacknowledged because it is ingrained in our 
society. In both intra and interracial relationships, race places a central and 
permanent role based on the lived experiences of those involved. 
(2) Interest Convergence. CRT argues that because racism advances 
the interests of both white elites (materially) and working-class whites 
(psychically), that same concept has the potential to be extended to those 
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who buy into whiteness as a social construct. The heteronormative values 
that we have the potential to base our relationships on are rooted in a 
dominant culture (materially, physically, and mentally) but do not reflect 
the cultural values communities of color need in order to make their 
relationships work.  
(3) The Commitment to social justice. Black love in the realm of 
social justice has been depicted in various interdisciplinary arenas. The 
commitment Black activists make to provide equity to their community 
comes out of a place of love for their community. While their passion is 
often mistaken for anger, at their core they are defending and attempting to 
aid their loved ones to the best of their abilities.  
(4) The centrality of experiential knowledge. CRT scholars have 
drawn attention to the impact the dominant society has had on racializing 
minority groups at different times. The creation of stereotypes, racial 
mythology, and false narratives has been ingrained into the fabric of our 
society. First, this impacts the way relationships are formed because it creates 
a space for race to be a fundamental factor in causing varies forms of 
oppression. Second, on an interpersonal level, it creates a space for 
discrimination in all of its various forms to be normalized. Lastly, it makes 
it possible to dismiss the experiences of people of color. 
(5) The interdisciplinary perspective. In order to study race and love, 
you have to draw on various disciplines in order to compose a body of 
knowledge to support your claims. Patricia Hill-Collins tells us that over the 
course of doing her Black feminist work, she realized that everything is 
interconnected. Translating this realization into our current topic means that 
we centralize equity and figure out how to support partnerships without 
overshadowing or overwhelming either side based on cognitive biases.   
 In order to utilize this framework in reference to Black love and 
understanding the experiences of Black women—whom also happen to be 
the majority of authors on this subject—requires utilizing a Black Feminist 
Framework to understand the experiences of Black women, simultaneously 
allowing the researcher to challenge their own cognitive biases. Black 
Feminist Thought (Hill-Collins 2000) lays the foundation for researchers to 
analyze the experiences of Black women by: (1) Utilizing Black women’s 
self-definition and self-valuation as a means to validate their experiences 
without challenging or discrediting them. Through integrating the culture 
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produced by Black women, we can define love as described by Orbe (1997): 
love is shaped by culture. Any attempt at ignoring the importance of Afro-
American women’s culture would be omitting contributions they have made 
to Black love. (2) Taking things another step further, there must be an 
understanding of how hegemonic-controlled images of Black women 
impact their representation in love/interpersonal relationships. This is to say 
that dominant ideologies govern how we view Black women as partners as 
opposed to letting Black women control images constructed for African 
American women. Lastly, there is a case for conceptually utilizing Black 
women to help provide structure and agency as a platform for social change 
(Hill-Collins 2000). Black love in this context is a mechanism for social 
change on both micro and macro levels.  
 Another conceptual framework that could be used in conjunction 
with those mentioned above would be Lens Theory (Aldridge 2006). Not 
all of Lens Theory is applicable here. There should be an emphasis placed 
on the interpersonal factors Dr. Aldridge used in crafting her theory such 
as: Scarcity of Black males, differential socialization of Black males and 
females, sexism and women’s liberation, and modes of interacting. These 
four factors fit into the themes that were developed in the literature review 
section of this conceptual paper. Expanding on them in future research 
would help various communities, including the Black community, to 
understand the impact that Eurocentric values have on their relationships, 
and how understanding those values will allow us to begin to change and 
shift stigmas as well as build healthier relationships.  
 The Last theoretical concept that can be applied to this research is 
Narrative Inquiry (Clandinin and Connelly 2000). Narrative Inquiry is a 
qualitative research method that allows for researchers to systematically 
gather, analyze, and represent people’s stories as told by them, which 
challenges traditional and modernist views of truth, reality, knowledge and 
personhood. As a form of Ethnography, Narrative Inquiry allows for the 
dominant narrative and counternarrative to occupy the same space without 
invalidating the lived experiences of either party.  
 
Conclusion 
The goal of this conceptual paper was to review the literature that 
was available on the topic of African American relationships with the intent 
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to figure out how to address the disparities and develop an approach towards 
a method of healing. The title of this paper “Teach Us How: Love, 
relationships, and Resistance” expresses the desire behind this concept 
through analyzing my own lived experiences in combination with the rest 
of Black-identified folks. It becomes imperative that teaching people how 
to love is of the utmost importance; this requires not just simply teaching 
Black people how to love, but also providing them with the knowledge to 
know that love is a source of power. Providing a foundation for 
conversations to hopefully happen in the future where people can redress 
misunderstanding concerning love and develop healthier relationships is the 
ultimate outcome. 
The Belongingness Hypothesis (Baumeister, leary, 1995) provides 
us with the context that people need interpersonal relationships. If this is the 
case, then developing ways for Black folks to be authentic in their 
relationships as a means of resistance is something that requires further 
research. Hegemonic structures impact the lived experiences that filter the 
realities of people. I aim to continue researching various ways to validate 
these individual experiences and remove social doctrine from the 
conversation. My goal is to be able to have tough conversations without 
social stigmas interfering with the level of vulnerability required. This 
research aims to build on what was already available and expand upon it. 
After reviewing the expansive literature that was available, I 
recommend validating the research done by Black folks on this topic. Most 
of the literature on Black love relationships was done by Black women. This 
means that, due to patriarchal notions, a wealth of voices and experiences 
are being left out of a conversation they deserve to be a part of. My next 
recommendation is to work with research groups based on their ages. This 
way, data can potentially be collected that will help us observe how the 
narrative surrounding love has developed over time. My last 
recommendation would be to find a way to balance researching the joys of 
love with the tragic experiences of it. This research is incredibly taxing and 
the mental fatigue that can be caused by diving deeper and deeper into 
bodies of work with negative outcomes only serves to tire the researcher 
out. Taking this result into consideration while using love as a lens, I arrived 
at a point where if you reach emotional duress or become exhausted, it is 
not love because that is not what love is. 
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As I continue to expand on this conceptual paper and figure out 
pedagogical approaches to teach these ideas to the Black community, I want 
to point out that this has been a journey. At its inception, I thought this 
project would be relatively simple in nature. While I faced difficulties 
amassing the research materials and weeding through resources that applied 
specifically to my intent, I found myself having to constantly challenge my 
cognitive biases, and the assumptions I had in the beginning this project. As 
I prepare to continue this work moving forward, I am thankful to the faculty 
in the Department of African American Studies at San José State University 
for not only providing resources, but also allowing me the privilege to 
pursue this project. 
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For this study, I will be exploring the importance of advocacy in the art 
culture community. My research question is: Do we still need a postblack 
lens to look at black art and content? Historically, the black arts 
community’s perspective following the civil rights era and leading to the 
rise of the Black Arts Movement had been left out of exhibition spaces. I 
intend to evaluate the impact of arts foundations and organizations that 
contributed to the success of artists and curators within New York City from 
the late 1960s onward. In the 21st century we have much more inclusive 
and integrated exhibitions, but how we measure this success is by assessing 
the influential and critical lenses of learning and teaching institutions in the 
community. A point of reference is the professional preference of 
institutions’ decision-making staff; i.e. curators, development, the museum 
board, and the lack of cultural diversity on staff. The 1960s will be 
examined to frame the context of the exhibitions and artists discussed, as 
well as the vocabulary surrounding Black art and its integration into art 
culture. Key terms derived from the active organizations and individuals 
critiquing art culture during this time were “black aesthetic” and “post-
blackness.” Institutions or museums such as the Whitney Museum and the 
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Art History is broken down by decades, movements, and 
influencers. This top down method covers bodies of work categorized under 
medium, theory, and concept. How the public responds critically of art in 
art culture tells present academics what was favored historically in the past. 
Art culture has become the means by which art is judged as a masterpiece 
through language and vocabulary to speak to the different forms and 
disciplines that art may take form in. Historically, that critical lens was an 
obstacle for many marginalized groups including women, low-income, and 
culturally diverse populations. 
America in the 50s and 60s was a melting pot of natives, immigrants, 
and transient cultures that have settled and left the country over the years. 
It was also the time of the Civil Rights movements, soon to be a catalyst in 
the Black Arts Movement to come later. Academics working in art culture 
were fighting for equal opportunities for black artists in New York—
starting with Harlem on My Mind at the New York Met, 1968-69, curated 
by Allon Schoener. Aruna D’Souza makes an interesting point about the 
irony of the exhibition title in Act 3 of her book; the irony of the wording: 
“Harlem on My Mind: Cultural Capital of Black America” hinges on the 
double meaning of capital—a term that not only refers to Harlem as a place, 
but also hints at the way in which blackness is traded as currency, a form of 
that other kind of capital. Schoener was attempting to recreate an exhibition 
model he used for Portal to America: The Lower East Side, 1870-1925. The 
desire of the Harlem community was to be able to participate in an active 
role with this exhibition by opening at a famously private art club. 
Ultimately, they were denied. For a while, being able to see themselves 
represented within an institution of that caliber was a distant dream for any 
minority artist. 
Academics and curators alike shed light on this injustice and 
subsequently, organizing groups began mobilizing to fight for space in art 
culture. Throughout history, race and class—classified as taboo subjects—
remain issues as unconscious qualifiers in determining how successful a 
work may be in a set space from the 1960s onward. By the 1970s, after the 
Civil Rights Movement, curator and director of the Studio Museum in 
Harlem, Thelma Golden, coined the term “postblack” as a way of 
approaching black art by black artists that do not identify their work as 
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solely black. The desire to break away from the “black aesthetic” was to 
move away from tradition and culturally specific views surrounding black 
art. Today, intersectionality would be a perfect example of applying a wider 
set of variables for categorization to art so as to not limit it and reduce the 
work based on the artist’s identity. These terms only matter in the context 
of the critical view of artwork. To elaborate on this point, I consider the 
purpose of saying “black art” altogether. Art culture does not refer to art by 
Caucasian people as “white art,” although black art is and has been a 
qualifying term. As a result, within American art culture, race has been used 
as a way of referring to the complexity of a piece of art as a reflection of the 
artists’ practice of the medium and qualified skills. 
One example of this is Jean Michel-Basquiat, a young artist 
popularized for his street graffiti in New York under the tag name SAMO 
in collaboration with Al Diaz. His work, when entered into the art market, 
was viewed as primitive by critics. In fact, some of the early considerations 
of black artists into mainstream art culture came from a white lens of 
viewing black art as less than or primitive and was often referred to as 
derivative of their white counterparts. Yet, over time, Basquiat’s race has 
not impacted sales of his work. The way he handled himself spoke above 
the racial boundaries Basquiat then used as a platform to elevate his career. 
The boom of his career also followed the contact he had with Warhol and 
gallery owners that represented young and up-and-coming artists with no 
professional training. 
I recently visited the SF MoMA’s Andy Warhol retrospective, From 
A to B and Back Again, and cannot help but think of his essential role in the 
life and career of Jean-Michel Basquiat and his introduction to resources 
and consumer art culture that launched Basquiat’s career to the point of 
record. In 2017, Basquiat’s work was one of the highest selling pieces in 
Christie’s Auction House, sold for 110 million. Was it race, class, or gender 
that aided to this success? Alternatively, was it race, along with the 
opportunity and resources that he managed to string together through 
communities of artists, that allowed him to find success?  
Organizers and financial backers to the artists and exhibitions that 
we regard today as turn of the century came from coalitions of people who 
desired an outcome for a specific group. There are four African American 
arts organizations that are responsible for the spread of black art in New 
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York and for the work done to start the careers of many artists looking for 
representation locally. The BECC and Harmon Foundation are two groups 
that have sought out opportunities to produce black work. The positives of 
representation were enticing to many artists, but the racial lens through 
which these exhibitions were viewed took away the opportunity for real 
criticism and for equal opportunity to be compared to another work by an 
artist from a separate racial group. This is where the postblack lens 
maintains “black art” under other terms of style, region, theory, and 
manifesto.  
Our learning institutions or our places of organized art culture carry 
on the mainstream and avant-garde styles held by the community. The 
Metropolitan Museum exhibited Harlem on My Mind the same way The 
Whitney Museum of American Art exhibited Black Male. Both exhibitions 
told a perspective on black culture in a way that highlighted the 
complexities of representation while also challenging general notions of a 
demographic. However, the conversations go beyond the text in a catalogue. 
Exhibitions organized in response to the success and failures of these shows 
continued the ambition of artists and arts communities that sought 
integrated and complex exhibitions celebrating all artists and their 
mediums. This time period in art where museums were exploring race was 
unique to art culture and it inspired questions such as: Who is curating our 
art? Are they qualified? Do they have the vocabulary, and can they be 
better? 
This research paper will be exploring New York from the 1960s and 
onward through history into contemporary art and asking if art culture needs 
to reevaluate black art through a postblack lens. The critical perspectives 
held on black art is important to understand and the initial opinions and 
retrospective thoughts on the work in their time period offer present ways 
of measuring the impact of these critics. Furthermore, the success of 
integrated artwork and improved representation of black artists attributed to 
the arts organizations responsible is something to investigate as well. As the 
measurable success of integration happened over the years, advocates asked 
for and created opportunities to show a complex catalogue of work form 
several mediums across the decades which led to socially complex and 
evolving work.  
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Chapter 1: The BECC 
 The Black Emergency Cultural Coalition (BECC) was an organized 
group focused on activism and actions toward agency to shape a better 
museum. Race and power within art institutions became the focus as the 
goal to reform how art institutions played a role in the art community was 
being investigated. This chapter focuses on two points: the Whitney 
Museum, between 1968 and 1971, and the historical and ideological base 
that contemporary art uses to discuss concerns of race and politics of the art 
community and market. The protests outside of museums in New York 
partly consisted of concerned artists and members of the communities that 
felt institutions were not playing their part in telling the accurate story of 
black and largely American art. Part of the strategy was to continue the 
conversation outside of the walls of galleries by organizing counter-
exhibitions. These exhibitions would develop or highlight points made and 
asserted without depth or an objective perspective. To elaborate, when the 
established institutions were closing their doors to the black arts 
community, the community sought to highlight the failures of mainstream 
art culture by celebrating and exhibiting the successes of black artists within 
their spaces.  
 By 1971, there were over 150 members in the BECC. Some were 
key to the community, such as artists Benny Andrews and Brooklyn 
Museum’s Community Gallery director, Henri Ghent. Affiliates of the Art 
Worker’s Coalition (AWC), Harlem Cultural Council, and the Ad Hoc 
Women’s Artists’ Committee (Ad Hoc) played a role in the protests and 
formulation of exhibitions. Across the board, the main goal was not to 
connect art to a demographic or gallery, but to an ideological position. Black 
engagement was the key investment for many artists, most of whom had not 
been shown in New York galleries and museums before their membership 
to the BECC. This activism was motivated by a desire to be included and to 
receive their fair amount of criticism and publication of their work.  
 The first organized protest of the New York art institution began at 
the Metropolitan Museum of Art (Met). Under the curation of Allon 
Schoener, Harlem on My Mind: Cultural Capital of Black America, 1900-
68 was set to be a multimedia exhibition of the Harlem community and their 
contributions to art culture in a past to contemporary context. The model for 
this exhibition was taken from Schoener’s former exhibition The Lower 
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East Side: Portal to American Life (1870-1924). Comparatively, the Lower 
East Side was a historical narrative of a past immigrant community. Harlem 
on My Mind would challenge the format because of its extended reach into 
contemporary politics and race relations. The failure with this show was that 
there was no knowledgeable perspective being applied to a creative 
community and it also lacked self-representation. The BECC demanded that 
the Met, “appoint blacks to policy-making and curatorial positions” and 
“develop relationships with the black community.”1 Although the Met 
initially appointed research communities connected to black art knowledge, 
there was no desire to and no actions done that would ensure a relationship 
down the road.  
 There is rare literature discussing the role of the BECC in detail, but 
Steven Dubin and Bridget Cooks are both art historians with perspectives 
on the organization and the exhibition Harlem on My Mind. What is most 
interesting, is the differing opinions on the goal and success of the 
exhibition. Dubin sees the Met as opening a conversation into the Harlem 
community and initiating a debate within art culture. Cooks takes the point 
of view that the exhibition took a stance to speak for and about the African 
American community—a point also supported by the BECC. The broader 
concern for Cooks and the BECC was that the internal museum 
representation by curatorial and administrative staff, and by extension, the 
exhibition of artwork, was an example of power and politics playing a role 
in a formal setting. Schoener referred to the protests and the racial and 
political tension as an “artistic event,” begging the question of whose work 
was on show and what was being displayed. Met director Thomas Hoving 
conceded, “I had seen the smoke and foolishly had ignored the signs of 
conflagration.”2 The fact remained that the entire exhibition had been 
organized and curated by those who did not have intimate knowledge of 
Harlem or the arts community, and there was no desire to remedy the issue.  
 Coming after the Met was the Whitney’s exhibition, The 1930’s: 
Painting and Sculpture in America. Out of the 80 artists on view, none of 
 
1 Wallace, Caroline V. “Exhibiting Authenticity: The Black Emergency 
Cultural Coalitions Protests of the Whitney Museum of American Art, 1968-71.” 
Art Journal 74, no. 2 (2015): 5–23. 
2 Wallace, Exhibiting Authenticity, 8-9 
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them were black.3 A positive perspective taken by New York Times critic, 
Hilton Kramer, was that this exhibition was, “the first comprehensive 
attempt anyone has yet made to chart the course of American art in their 
period.” Kramer has also described this exhibition as the, “priority of 
aesthetic values over an art bound to political ideologies.”4 This oversight 
was elaborated on by Ghent, who said, “The white establishment simply 
refuses to see us. The Whitney title is a misnomer. Black artists were very 
much a part of the America it refers to, yet they’re not represented here.”5 
This exhibition had excluded Jacob Lawrence and Romare Bearden whom 
had both been shown in this museum in 1930 and are regarded highly in 
past and present art culture.  
 The BECC picket slogan, November 17, 1968: “Ignored in the ‘30s, 
ignored in the ‘60s” was deafening and would add to the visibility of black 
artists. Following the objective to show black art independent of the formal 
art institutions of New York, the Studio Museum in Harlem organized a 
counter exhibition and, according to Faith Ringgold, artist and BECC 
member, the protest was to draw attention to the rebuttal exhibition Invisible 
Americans: Black Art of the 30’s.6 Curated by Ghent, the group show 
represented 50 artists in a range of styles that the Whitney had covered in 
their “1930s” exhibition. The fact that there were 50 artists to include spoke 
to the oversight of the Whitney, but it was also an act of institutional 
critique. This debate between the two shows sparked discussions of race as 
a qualifier to be exhibited within a museum. The invitation to judge black 
art the same as white artists was a noble goal but being in a segregated 
gallery space sustained the looming reality that these artists were being 
judged according to the standards of white artists. Kramer took the stance 
of rejecting the success of the counter-exhibition since it was built upon 
race. Despite this, the exhibition remains valid as Jacob Lawrence, Hale 
Woodruff, and Joseph Delaney are all artists that the Whitney could have 
included and yet, chose to overlook.  
 
3 Wallace, Exhibiting Authenticity, 10 
4 Ibid., 10 
5 Ibid., 10 
6 Ibid., 10 
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 The Whitney’s stance to choose work based on “quality” is a loose 
defense of the selection process within the museum. John I. H. Baur, the 
director of the Whitney states, “It is not true that Agee didn’t take Negro 
artists into consideration. He selected the art he felt was best for the 
exhibition, and the question of whether there were any Negro artists 
included never entered his mind.”7 This myopic perspective supported by 
the director of the Whitney points to the internal culture and whitewashing 
of art culture within the institution. Ghent addressed this issue by 
elaborating on the reality that black artists must physically separate 
themselves from their art in order to be shown in New York. The separation 
of their aesthetic qualities was not the point Ghent was trying to make, 
rather, “the ongoing use of imposed separation by art museums as a signifier 
of segregation concealed as reparation.”8  The BECC wanted agency for 
black artists and art experts within the establishment and not as a second 
rate category to be excluded. There is racism at the core of a museum where 
the structure does not include a diverse list of resources and contributions. 
The narrative that is being written shows how limiting a museum can be 
when one understands art and the legacy of it.  
 The BECC not only protested but exhibited works that challenged 
the structure and validity of the institutions in question. The Met and the 
Whitney both saw failures in their attempts to see the black arts community 
from their perspective. There was an effort to remedy the situation with the 
BECC coming to the Whitney with five major requirements that would 
ensure collaboration, fairness, and hopefully an end to this cultural myopia. 
In short, the first request was a black artist’s show during the 1970-71 art 
season at the Whitney. Secondly, at least five one-man shows for black 
artists in the small gallery of the Whitney’s lobby. Thirdly, more blacks in 
the Whitney Annual painting and sculpture shows, with black 
representation on their selection committees. Next, to purchase more black 
artists’ work for the Whitney’s permanent collection in addition to black 
representation on the purchase committee. And lastly, the BECC requested 
a black curatorial staff at the Whitney to oversee all implementations of 
 
7 Ibid., 13-14 
8 Ibid., 14 
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these endeavors.9 As expected, this did not fare well privately and publicly 
for institutions or community relations. 
 Following the BECC’s involvement in protests, there was an 
increase in the permanent collection of the Whitney as they collected more 
black artwork. However, the dialogue became polarized as the demands for 
more diverse control over internal structures of the museum veered away 
from the agenda of the institution. Andrews looked at the gesture of an all-
black exhibition as a way towards more integrated museums and a well-
rounded narrative of American art culture. He further elaborated that there 
was a desire to not create two separate art worlds, but perhaps create a 
dialogue that integrates all artists that judges fairly and formally. No African 
American artists were given solo shows before the protest of November 17, 
1968 and the subsequent discussions between the activists and the 
Whitney.10 However, the small ground-floor gallery proved to be as 
beneficial as it was detrimental to the goal of the BECC.  
 Referred to as the “Nigger Room,” the coinage of that name came 
from the black artists who were being shown in this small area of the 
Whitney. This also kept the white or “high” art in the ascending floors 
above, separate, yet never regarded as equal in value. In October 1969, Baur 
announced the exhibition, Contemporary Black Artists in America while at 
the same time stating, “We’re taking these steps because we feel that black 
artists have suffered more handicaps than other artists—particularly in 
bringing their works to the attention of collectors and dealers.”11 The issue 
with this statement is less in the reality that the art market has favored white 
artists; it is that there is no accountability or responsibility accepted by the 
Whitney and no direction as to whether it will change or improve. An art 
institution is a learning institution and should represent as much as possible 
to maintain this standard.  
 Andrews and Ghent were hopeful in their statements referring to the 
dialogue between the BECC and the Whitney. However, the appointment 
of Robert “Mac” Doty was not aiding in fulfilling any demands or easing 
any racial tensions. The goal was to challenge the traditional structure of the 
 
9 Ibid., 16 
10 Ibid., 16 
11 Ibid., 17 
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decision-making staff. The hope was that the inclusion of a minority 
community member in the museum would bring about a change in 
perspective and eventually, production of exhibitions that would highlight 
broader topics and communities. By September 18, 1969, all dialogue broke 
down in a private legal document from the Whitney stating they could not 
appoint a guest black curator. In fact, they made it clear there that was no 
intention for the Black show, the Annuals, or any of their other activities. 
The Whitney would only consider qualified Black candidates for the 
curatorial position when a regular position would open. Furthermore, 
eligibility was based on the ability and experience of all candidates. Yet, in 
the end, the Whitney boasted about their collaboration and work done with 
the BECC in the making of this exhibition.12  
 The consultation that was handled by Doty was referred to as a 
difficult and pointless endeavor. There was no acknowledgement of the lack 
of qualification of Doty or the other curators to expand upon black art and 
this perpetuated more of the same issues the BECC fought to improve upon. 
There is a series of letters between Doty and Claude Booker, chairman of 
the Black Arts Council (BAC) in Los Angeles. To paraphrase, Doty 
informed Booker that he would fly to the West Coast for a week to review 
prepared photographs and presentations of work that should be nominated 
for the Contemporary Black Artists in America exhibition. There is no 
record of any consultations, conversations, or requests for help or 
information on any of the resources Doty received. Several pillars of the 
black art community denied ever hearing of or talking to Doty as he claimed 
he consulted on the composition of the artists that he would pick. This 
exhibition would not bring change but rather masquerade tradition as a 
symbolic function and maintain the status quo.13  
 The goal of the BECC and all supporters was to see permanent 
change, and to challenge tradition and structural racism that kept the 
ground-floor as the only space for a one-man black show. Agency was only 
found in the counter-exhibitions and the work done by the organization to 
bring visibility to the many artists that were a part of the activism. To have 
a say in the authority a museum has over art is a particularly powerful place 
 
12 Ibid., 19 
13 Ibid., 20-21 
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to stand. The politics surrounding the role of curators and directors of 
museums stands in the history of any given institution. The fact remains, 
that without the organizing of artists, this problem would have continued, 
and the academic work done to cultivate the black New York artists would 
be lost to us. The Whitney and the Met do not see the same issues today as 
they did in the late 1960s and early 1970s, but the idea of viewing their 
displayed work objectively and with the same standard as all other artists is 
dire. The BECC publicized what contemporary racism was in institutions 
that have a long history of exclusion and prestige. To be included would not 
only mean to acknowledge the contributions of black artists, but to also 
make a point to build on a community that has been integral to America for 
over 400 years. 
 
Chapter 2: The Measure of Collections and Critique 
African Americans face race most often as a barrier and this can 
result in social and economic barriers. Whether or not some of these barriers 
are controlled, the art culture community is operating in a measurable way 
that excludes several people. A new study led by three math and statistics 
experts and three art and art history experts of Williams College in 
Massachusetts and affiliated Universities, found that:   
 
Forty thousand artworks in the collections of 18 museums 
across the U.S. estimate 85 percent of artists represented in 
these collections are white and 87 percent male compared to 
U.S. census data reporting 61 percent of the population to be 
white and 50.2 percent male.  
 
Additionally, beyond race, women see success in the administrative roles 
within a museum, yet they still encounter barriers: 
 
The leading museum in female representation is LA MOCA 
at 24 percent. Moreover, on average, there was less than 8 
percent are represented in the other 15 museums in this 
study.  
 
For the sake of recording the African American artistic population: 
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Just 2.4 percent of acquisitions and gifts over the past ten 
years to 30 U.S. museums were of work by African 
American artists. A high percentage of African American 
work to be in a collection stands at 10.6 percent at the High 
Museum. (Eileen Kinsella, news.artnet.com, February 2019)  
 
  The barriers at play when examining statistical data of the collection 
rate of artists according to race and gender do not reflect the number of 
artists and work in production. Assuming all art has its own merit, one thing 
that cannot be disputed is how art is approached through theory. There are 
two guiding methodologies Dr. Bridget R. Cooks references to illustrate 
American art culture. The first method, the anthropological approach—
which perpetuates the superiority of mainstream White culture through its 
contrast to Black differences—is defined as inherently inferior. The second 
method, through corrective narrative, aims for the support and presentation 
of significant and overlooked work by African Americans to a mainstream 
audience.14 
My concern is for the artists not being judged by merit and simply 
by categorized feelings towards work based on community and culture. 
Race, class, and training are often obstacles, but when work is boiled down 
to either anthropological study or aesthetic value, the work has immediately 
lost in the market. The fact of the matter is that exhibitions serve the public 
as a teacher of the values of art, culture, social movements, and national 
histories.15 Valuing aesthetic also loses the political and cultural content that 
is often devalued by “high” brow art values. 
 There is a luxury and privilege having a voice in any private and 
public collection or institution of art. The high-class or high-brow culture 
that comes from handling fine work extends the signs of intellect and 
complex thought within the work. Picasso was a marvel after bringing 
cubism forward as an art movement. His work was influenced by African 
 
14 Cooks, Bridget R.. Exhibiting Blackness: African Americans and the American 
Art Museum. Amherst: University of Massachusetts Press, 2003. 
Accessed December 9, 2019. ProQuest Ebook Central., 1 
15 Cooks, Exhibiting Blackness, 3 
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masks and artwork; when describing early influences of young Jean Michel-
Basquiat’s work, Basquiat was inherently derivative. In fact, Basquiat was 
called the “black Picasso” in the rise of his career, despite the fact that 
Picasso’s cultural connections came from Basquiat’s culture and heritage. 
The “primitive” qualities of black-produced art had devalued the work and 
has made anything resembling traditional mediums and compositions seen 
as derivative. For a time, mobility across production of art was not possible; 
Cooks asserts that the exclusion of African Americans comes from, “The 
exhibition of artworks by African Americans in art museums transgress[es] 
traditionally accepted forms of power, aesthetics, and social order, not due 
to any features of the works of art, but because the definitions of what is 
‘beautiful, natural and legitimate.’”16 Legitimizing the work of black artists 
would allow for the integration of their work into museums, collections, and 
exhibitions on the same platform. 
  The organizations that have come into place in these underserved 
minority communities is why community involvement is so important to 
cultural and social growth. The National Association for the Advancement 
of Colored People (NAACP), the Federal Council of Churches of Christ in 
American, and Commission on Race Relations saw and mobilized on 
energy from “...art exhibitions as useful ways to demonstrate Negro value 
and artistic contribution to the nation that interest in showing work by 
Negroes became part of a program from social change.”17 In order to 
stimulate the community, there needed to be other programs in place for 
intellectual and creative experiments, and work to be cultivated and 
displayed. One of the early examples of an active role in community 
stimulus comes from the Harmon Foundation founded under William E. 
Harmon, a real estate mogul who invested in Negro creativity by 
establishing the Harmon Foundation in 1922.18 
The foundation’s goal was “to recognize and promote the 
overlooked achievements of African Americans and respond to the increase 
of racial tension in America.” Providing for the Negroes, the blind, 
cartoonists, model farmers, and Africans—the foundation, “not only to 
 
16 Ibid., 7 
17 Ibid., 10 
18 Ibid., 11 
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encourage the Negro in creative expression of a high order, but to assist him 
[sic] to a more sound and satisfactory economic position in the field of 
art.”19 Black arts organizations are important in the representation of black 
culture in the art world, specifically commercial and private art collections. 
As previously discussed in the context of the BECC, the advocating for 
equal opportunity to be exhibited and critiqued would only broaden as well 
as deepen American art culture. The accessibility of art culture is built upon 




In the age of the black aesthetic, do the contributions of black arts 
organizations factor into the current narratives of black contemporary 
art? 
 The fact is that times have changed. It is loosely discussed that at 
the height of Basquiat’s career, the black aesthetic and postblack way of 
thinking saw a shift into contemporary art. Artists such as Kehinde Wiley 
are not concerned about American race issues, but rather American-
European standards and how a young black man’s insertion can change a 
painting style. We now have the Ford Foundation and the Mellon 
Foundation as two institutions dedicated to cultivating diversity and 
awarding grants and other opportunities. In present day, race is not the same 
issue it was fifty years ago; the communities in places like Oakland, 
California and Brooklyn New York have maintained collectives on a 
smaller scale. The resources are available both locally and internationally 
by art supporters.   
 
What is the responsibly written narrative of African American 
Contemporary art? 
 Harlem on My Mind missed the mark by not consulting with experts 
of black art. Schoener could say that had he been given books or had the 
inclination to do independent study before the conception of this exhibition, 
he might have found artists that had been overlooked. It is also fair to say 
that recycling exhibiting formats is not easy with two different timeline and 
 
19 Ibid., 19 
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historical contexts. Taking time to research artists, community history, and 
broadening the scope of artists under investigation are all steps to ensure 
that all information possible is included and given concisely to the public. 
One does not have to rely on a black individual to speak for or about black 
art but having bearings in the field and critiquing the work fairly is a start 
to how art history can remain ethical and inclusive.  
 
Do racial barriers still exist in the same way the late ’60s and ’70s 
sparked the black arts movement and organized artists’ groups? 
The barriers experienced today come from the lack of collection of 
black artworks largely across the board. Long standing institutions have 
made attempts to remedy this issue; some have struggled to exhibit black 
art alongside work that is already a part of the institution. Universities like 
HBCUs have been cultivating collections for years and have found great 
success in acquiring more. Furthermore, artists who have now auctioned 
work in the millions were first collected by smaller institutions, including 
galleries. There have not been exhibitions ignoring the issue of race or 
blatantly misrepresenting a community. In large part, the artists, critics, and 
institutions that have made the change to include more and to diversify have 
made the difference. Despite this, the museum staff are still favoring white 
women. This point is not being concluded on the qualifications, but rather 
the inclusion of diverse backgrounds that speak for museums. Latinx and 
black communities lose out on achieving the curatorial positions, especially 
if they are overqualified for the position a museum is offering. 
 
Conclusion 
Linda Nochlin had a striking question on why there are no great 
female artists in the conversation of great American artwork. Frankly, this 
question is even more significant for black women artists because they live 
with gender and racial discrimination in a multitude of ways. 
Simone Leigh was in the Whitney for the biennial and the 
Guggenheim in a solo exhibition. Basquiat also had a solo Guggenheim 
show curated by Chaédria LaBouvier, a guest curator. There is a current 
trend of African American artists focusing on identity politics that took New 
York in the summer of 2019 by storm. These solo exhibitions are what give 
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viewers an immersive and informative experience with an artist’s body of 
work.  
The fact remains that there is no shortage of black artists, although 
black curators, solo exhibitions, and publications are sometimes difficult to 
come by. Circulation and excitement about new or different work can be the 
difference between tremendous success or a plateau in an artist’s career. 
Funding is a huge influencer in how patrons see the work in museums, as 
well as the opinions of critics of periodicals and other publishing formats. 
The buzz around the work of an artist or show can ultimately determine that 
artist’s success. However, there is also a museum’s responsibility to collect 
the artist’s work to keep the history of culture and communities active. The 
Baltimore Museum of Art made the proclamation that they are only 
collecting female art in the year 2020. Such announcements should not 
make headlines; all museums should take an initiative to incorporate more 
perspectives and diverse backgrounds into their collections. As a result, the 
Baltimore museum will now impact their art community by bringing in new 
work by artists who are not well-known in the city. What would happen if 
a few museums made a similar announcement that half—if not all—of what 
they will collect in 2020 would be black works? Artists like Betye Saar, 
Kara Walker, Barkley Hendricks, and Gordon Parks could become 
household names like Warhol or Hockney.  
In my personal experience, a few marginalized communities have 
come up in art survey courses, but they were additions from the professors 
into the lecture slides or would receive a paragraph and maybe a picture 
visual on a single page in a textbook. Nevertheless, they came as an 
afterthought or as a “meanwhile” to break up the contributions of white 
male artists and their artistic and experimental processes. There was no 
mention of the Diaspora and its translation into the Harlem Renaissance and 
black expressionism; that history only came through in an independent 
study of black contemporary art. Black contemporary art, in the way I 
understand it, began with organizations like AfriCOBRA, BECC, the 
Harmon Foundation, and the YMCA when New York museums exhibited 
black history more than the artwork black individuals created. The 
formation of these artist-run communities was the reason why many of these 
artists received the funding to circulate their work in community 
exhibitions.  
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The institutions, collectives, and exhibitions focused on the 
cultivation of black artistic expression played a vital role in the success of 
black artists today. I can say that the theory and sources to investigate the 
success of black artists has not been easily accessible. Between academic 
journals, small-batch publications, and word of mouth from professors, the 
works of black artists completed early in our contemporary history to the 
present are severely under-researched. For this reason, my research is about 
accessibility, documentation, and visibility to increase the awareness of 
black art and artists and to bring them into the conversations we have about 
the modern aesthetic championed by the New York or San Francisco 
MoMAs. There is a larger question of why so many great artists have not 
seen their retrospective or group show with related artists. By researching 
and writing about their respective bodies of work, I intend to understand the 
current standards their work is placed under in the present day.  
Critiquing the education I received is one thing, but the lack of 
accessibility to a variety of academic voices is the basis for wanting to push 
for more diversity and breadth in the investigation of movements and 
turning points in art history. However, it is not just black artists; it is artists 
who are female, underprivileged, self-taught, and the ones who are still 
trying to emerge and make a name amongst the masses of artists that are 
popping up every day. It is the spaces and gatekeepers that prevent many 
from accessing this education. The price of admission and lack of general 
knowledge of a museum are enough to cause a low-income minority student 
hesitation to visit one unless given the opportunity on a school trip.   
The gatekeeper of what becomes exhibited is easy to simplify to a 
race, class, or gender bias but it does not tell readers much about what makes 
for good or profitable art. A museum or art institution’s system is the 
viewer, the artist, and the institution. It is their role to represent the artist 
and bring art into that given community through research, publications, and 
a catalog to help circulate that wealth of knowledge. To have more 
minorities represented in the decision-making process of a museum’s 
exhibition could impact what gets shown in an institution and how the 
narrative is written to explain the work. Controversial appointments into 
these higher status roles is a current argument with the Brooklyn Museum’s 
hiring of a white woman for their African Arts collection. Not to say that 
she is unqualified, but there is something about the black experience and 
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expression that can only be understood by people with first-hand 
experience. The Diaspora is unique to black peoples the same way the 
suffragette movement was for women as opposed to men. The equality and 
representation in content and artistic spaces is disproportionate to the people 
who are in the field. There is no a shortage of black curators, development 
staff, membership, etc., yet they are not the ones being hired or applying in 
general. 
Pursuing a graduate degree in art history and focusing on and 
exploring the different facets of African American contemporary art is 
necessary to the academic world. The work of African American artists 
spans over decades of work, both documented and lost to us, and it is 
important to our country’s history. History and heritage shape the culture 
and identity that so many people go through or perhaps have never 
considered. The contributions of black Americans are often forgotten or 
unknown. So, working to examine some aspects of history that tell their 
story is important to everyone to understand the cultural contributions of a 
large population. 
In Montgomery Alabama, the National Memorial of Peace and 
Justice is taking the time to tell a history, not pleasant to the ears, but to the 
history of the United States. By creating a vision through design, the 
lynching of African Americans that took place in America is discussed and 
documented under this sociological project. Memorialized through the 
etched names of the known victims, this place of reflection and memory is 
creating a space to meditate on the severity of the racial tensions and trauma 
in America from over 400 years ago. In 2018, during the unveiling of the 
exhibition in a city where the civil rights movements had taken place, it 
enriched the town with knowledge and history. Ultimately, this is the whole 
point of these institutions—to tell stories from the source of the people who 
experienced them. Whether it is female, Asian, Indian, Pakistani, or 
Canadian, these voices should be recognized and talked about with 
reverence and a tone suited for accurate portrayal.  
To question the role of the curator, artist, and viewer is to question 
the source of the content and the curatorial phrasing that is presented to 
viewers through text panels and exhibition catalogues. Furthermore, how 
impactful is it for the artist to have their work shown in an exhibition space? 
Black art organizations utilized exhibitions as a platform to showcase the 
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diverse craft and skill of several communities. Art culture emerging in the 
next few years might see a shift as we move from Harlem, to civil rights, to 
post-blackness, to our contemporary examples of today’s social spaces. Art 
is made to be shared and shown as educational tools into a person’s psyche 
and, hopefully, a glimpse into a collective body of experiences and global 
understanding. I wonder if art culture will eventually—in the ways of 
curatorial work, publications, and personal/institutional collections—reflect 
the melting pot that America built. 
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Behavioral Economic Analysis of Demand for Hypothetical 
Work Performance: A Partial Replication 
 
Abstract 
Operant behavioral economics is a field that analyzes human decision 
making by combining concepts of behavioral psychology and consumer 
demand theory. A relatively new and effective method of collecting data in 
behavioral economics is the hypothetical purchase task (HPT), which 
reveals consumers’ demand for a commodity as price increases by asking 
participants to respond to hypothetical situations rather than having them 
work for and consume the commodity. Henley, Reed, Kaplan, and Reed 
(2016) extended the HPT to create a novel task (the Hypothetical Work 
Task; HWT) to assess workers’ demand for payment under increasing 
conditions of work effort. Their study demonstrated the potential for HWTs 
in organizational behavior management (OBM), but researchers noted three 
main limitations: (a) their use of college students as participants, (b) the type 
of work task, which involved passing out flyers on a college campus, and 
(c) relatively small sample sizes for group comparisons. In the current study, 
we replicated one of Henley et al.’s experiments while addressing these 
limitations. First, we assessed the HWT in working adults rather than 
college students. Second, we used a work task that is more representative of 
some workplaces (i.e., making sales calls). Third, we used larger sample 
sizes to increase statistical power. We asked participants to rate how likely 
they were to make a certain number of sales phone calls (0 = will not make 
the phone calls to 100 = will definitely make the phone calls) to earn $15 at 
the end of an hour of work. The number of calls to earn the $15 was 
systematically increased from 1 to 150. Compared to those with no sales 
experience, participants with sales experience showed higher levels of 
demand in the face of increasing prices (i.e., more inelastic demand). Our 
study did not replicate the findings of Henley et al. but did extend the HWT 













Operant behavioral economics is a field that analyzes human 
decision-making by combining concepts of behavioral psychology and 
consumer demand theory (Hursh & Roma, 2013). A new and effective 
method of collecting data in behavioral economics is the hypothetical 
purchase task (HPT), which reveals consumption of a commodity as price 
increases by engaging participants in hypothetical situations. The HPT is a 
questionnaire that assesses how much individuals are willing to pay for a 
certain commodity as its price increases (Roma, Reed, Reed, & Hursh, 
2017). At various prices, participants are asked to state how much of the 
commodity (e.g., number of alcoholic drinks) they would consume or how 
likely they are to pay for a single purchase. Although HPTs do not measure 
actual consumption of a commodity, they have been demonstrated to be 
valid and reliable measures of consumer demand. For example, researchers 
have demonstrated that demand for commodities in HPTs correlated with 
actual consumption (Roma et al., 2017). In contrast to measuring actual 
consumption, HPTs are convenient and relatively inexpensive to 
administer. In addition, they can be used to measure the value of 
commodities “when measuring actual consumption…is impractical, 
unethical, illegal, or impossible” (Roma, Hursh, & Hudja, 2016, p. 306). 
These features make HPTs attractive alternatives to traditional assessments 
of demand involving actual consumption (Roma et al., 2017; Wilson et al., 
2016).  
Data collected from HPTs are typically used to create demand 
curves that plot some measure of consumption/demand (usually quantity to 
be purchased/consumed or probability of purchase/consumption) as a 
function of increasing prices of the commodity. For example, smokers 
might be asked to state the number of cigarettes they would buy 
(consume/demand) as the price per cigarette increased (Wilson, Franck, 
Koffarnus, & Bickel, 2016), and the number of cigarettes would be plotted 
for each price (typically in logarithmic units). In general, demand curves 
show patterns consistent with the law of demand, which states that demand 
drops as price increases (Roma et al., 2017). In HPTs, demand curves reveal 
important patterns in the individuals’ stated preference for consumption, 
which can be used to predict and understand behavior. For example, demand 
for different commodities (e.g., heroin vs. money) can be compared in the 
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same individuals, which would indicate what commodities they prefer and 
reveal their level of addiction. Some measures gleaned from demand curves 
include demand intensity, breakpoint, Pricemax (Pmax), and Omax (Roma et 
al., 2017). Demand intensity refers to consumption of a commodity when 
the price is very low or free. The breakpoint is the price at which demand 
is zero because the price is too high. Pmax refers to the price point at which 
demand changes from inelastic (small changes in demand with increasing 
prices) to elastic (large decreases in demand with increasing prices). Omax is 
an individual’s maximum amount of behavior to acquire the commodity at 
Pmax.  
HPTs were originally developed and refined for the study of drug 
use and addiction, but in theory they can be used to evaluate demand for 
any commodity. However, less research has been conducted using HPTs to 
assess demand for non-drug goods and services. Such research is needed to 
determine the extent to which HPT methodologies can be applied outside 
of the realm of drug use and addiction, as this may improve our 
understanding of consumer behavior as well as have practical benefits for 
organizations (Henley, DiGennaro Reed, Kaplan, & Reed, 2016; Roma et 
al., 2017). As an example, Henley et al. (2016) demonstrated a novel 
extension of the HPT methodology, termed a Hypothetical Work Task 
(HWT) to the realm of organizational behavior management (OBM), 
specifically, the workers’ evaluation of incentives. As a subfield of applied 
behavior analysis, OBM uses behavioral interventions (e.g., incentive 
systems) to improve worker performance, safety, customer satisfaction, and 
employee satisfaction, among other goals (Bucklin, Alvero, Dickinson, 
Austin, & Jackson, 2000; Gravina, Villacorta, Albert, Clark, Curry, & 
Wilder, 2018). 
Henley et al. (2016) conducted two separate, related experiments, 
but we will only focus on their first experiment (Study 1). In this study, 
Henely et al. (2016) asked 56 college student participants (ages 18 to 47 
years) to read a vignette in which they could earn $10 after one hour of 
handing out flyers on a college campus (as this was a hypothetical situation, 
participants did not hand out the flyers or earn $10). Participants rated the 
likelihood that they would distribute X number of flyers on a scale of 0 
(would not pass out the flyers) to 100 (would definitely pass out the flyers). 
The participants gave the 0-100 rating for an increasing number of flyers 
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(i.e., 13 different “work requirements” ranging from 1 to 1,500). The 
authors split the participants into two groups: (a) “experienced” participants 
who had handed out flyers in the past (n = 9), and (b) “naïve” participants 
who did not have experience handing out flyers (n = 47).  
The researchers found that the demand curves for both groups 
aligned with the law of demand in that as the number of fliers to be passed 
out increased (greater cost) the willingness of the participants to complete 
the task decreased. However, the two groups did not differ in their demand 
curves as one might expect. Henley et al. described three potential 
limitations of this study. First, they used college students as participants. 
These participants may not be representative of most workers. Second, the 
work task of handing out flyers was fairly simple and not representative of 
typical work tasks. Third, the number of “experienced” participants was 
small (so the groups were heavily unbalanced), which could have affected 
the results. Despite these limitations, Henley et al. demonstrated that the 
HWT could be useful for examining workplace behavior, and they 
suggested that future research address the limitations of their study.   
Given Henley et al.’s (2016) suggestions for future research and 
calls for increasing the number of replicating studies in behavioral science 
(e.g., Laraway, Snycerski, Pradhan, & Huitema, 2019), it is important to 
conduct follow-up studies that address the limitations of previous studies 
and to determine the reproducibility of previous findings. Therefore, in the 
proposed study, we replicated Henley et al.’s (2016) first study. This study 
assessed workers’ demand for a fixed level of compensation in response to 
increasing work requirements and compared experienced with non-
experienced (“naïve”) participants. Our study used a similar methodology 
and focused on the same research questions asked by Henley et al. however, 
we addressed some of the stated limitations of their study.  
First, we used a more diverse sample of participants by recruiting 
working adults. Henley et al.’s study used participants from an 
undergraduate psychology class at a single university, but our study 
included participants from various backgrounds, areas of the United States, 
incomes, degrees, and work experience. Another issue that we addressed is 
task complexity. In the Henley et al. study, participants were asked how 
likely they were to pass out flyers on a college campus. While this might be 
fit for a university population, it may not be as applicable to more 
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experienced workers. Thus, in our study, we used a vignette of a sales task 
that is somewhat more commonly performed in the workplace (i.e., selling 
gym memberships by phone). A third limitation involved Henley et al.’s 
small number of “experienced” participants. We recruited a larger number 
of participants overall and attempted to balance the ratio of participants 
across groups. In this project, we used a modified HWT to determine how 
much work participants are willing to complete for fixed monetary value 
($15, an increasingly popular minimum wage) after one hour for completing 
a realistic work task (selling gym memberships by phone). We compared 
“experienced” workers (who reported having work experience in sales) with 
“no experience” workers (who reported not having work experience in 
sales). To collect data from a larger and more diverse sample than Henley 




 Using Amazon Mechanical Turk, we gathered data from 202 
participants living in the United States. Of these participants, 128 provided 
data that could be included in our analyses (see below for data exclusion 
criteria). All participants were 18 years of age or older (M = 36.76, Mdn = 
35.00, SD = 10.55, Range = 20-64) and had to have had at least one year of 
work experience in any field (M = 15.40, Mdn = 14.50, SD = 10.04, Range, 
1-43). The participants reported their gender as male (n = 84, 65.60%), 
female (n = 41, 32.00%), prefer not to say (n = 2, 1.60%), or did not report 
(n = 1, 0.80%). Based on the question, “Do you have any sales experience,” 
we categorized participants into two groups: (a) those reporting sales 
experience (“experienced,” n = 72, Mage = 35.90, SDage = 9.69; males: n = 
48; females: n = 24), and (b) those reporting no sales experience (“no 
experience,” n = 56, Mage = 37.98, SDage = 11.71; males: n = 36; females: n 
= 17; prefer not to say: n = 2). The experienced and no experience groups 
reported working for M = 15.28 years (SD = 9.84) and M = 15.40 (SD = 
10.48), respectively. The experienced group reported working in sales for 
M = 2.33 years (SD = 2.04). All participants provided their informed 
consent prior to participating in this study. This study was approved by the 
San José State University Human Subjects Institutional Review Board. 
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 Participants were asked to read the following vignette:  
  
“Imagine that you have been hired to sell gym memberships over 
the phone. You can earn $15. The phone calls must be completed in 1 hour. 
In the following questions you will be asked to indicate how likely you are 
to make a number of phone calls. Use a value between 0 and 100 to indicate 
the likelihood that you will make the phone calls. 0 = you will not make the 
phone calls; 100 = you will definitely make the phone calls. Due to payroll 
processing time, you will receive $15 at the end of the hour. Please answer 
all items honestly, thoughtfully, and to the best of your understanding as if 
you were actually in the situation.”   
Participants then answered three multiple-choice comprehension 
questions that verified their understanding of the task. All participants 
completed 13 questions asking how likely they were to make XX phone 
calls on a range of 0 to 100. The work requirements (XX) were displayed in 
this order: 1, 5, 10, 15, 20, 25, 38, 50, 60, 80, 100, 130 and 150 phone calls. 
After the HWT was complete, participants were asked to provide 
demographic information including age, gender, years of work experience, 
and sales experience.  
 
Data Analysis 
 Before analyzing the data, following Henley et al. (2016), we 
removed responses that did not answer the screening questions (n = 1) or 
had inconsistencies in self-reported experience in sales (n = 2). Because the 
demand curve software cannot interpret data that had these characteristics, 
we removed data for participants who responded to none or only one price 
(n = 6), showed unsystematic responses (i.e., giving higher values at higher 
prices than at lower prices, thus violating the law of demand; n = 20), or 
showed abrupt responses (i.e., giving a value of 100 to 0 between any two 
prices; n = 3). After the data were cleaned, we converted the consumption 
data (responses to how likely participants were to make phone calls on a 
scale of 0 to 100) to proportions by dividing the data by 100 to provide a 
range from 0 to 1 (cf. Henley et al., 2016). Proportions that were equal to 0 
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were set to .001 following the method used by Roma, Hursh, and Hudja 
(2016) for model fitting. 
 Following Henley et al. (2016), we used the following exponential 
demand equation (Hursh & Silberg, 2008) to generate demand curves by 
fitting the equation to the HWT data:  
log𝑄 = log𝑄& + 𝑘)𝑒+,	∙(01∙2) − 16 
In this equation, 𝑄 is the consumption (likelihood of making XX amount of 
calls), 𝑄& is the level of consumption when the number of required calls was 
equal to 1), 𝑘 is the scaling constant (in this case equal to 2 because 
responses ranged between 0 and 1, which equals two log units), and 𝐶 is 
cost (in this case, the number of calls needed to earn $15). The fitted 
parameter, alpha (𝛼), quantifies how much demand for the $15 incentive 
changes as a function of the increasing number of calls (higher values of 𝛼 
indicate increased elasticity – steeply decreasing demand at higher prices or 
more sensitivity to increases in prices). We fit the demand equation to the 
data using the freely available Exponential Model of Demand GraphPad 
Prism Template (www.ibrinc.org) using GraphPad Prism version 8.3.0 for 
MacOS. Descriptive statistics for participant characteristics were calculated 
using SPSS version 26 for MacOS. 
 
Results 
 The exponential model was a good fit for both groups (experienced 
group, R2 = 0.99; no experience group, R2 = 1.00). Figure 1 depicts the 
demand curve analysis for the two groups. As this graph shows, the no 
experience group showed a steeper decrease in the demand curve. This 
means that those with no sales experience were statistically more likely to 
devalue the $15 at lower work requirements compared to those with sales 
experienced [F(1, 21) = 24.00, p < .0001]. Similarly, the Pmax values for the 
two groups shows that for the no experience group, demand for $15 
decreased at a lower work requirement (number of calls) than it did for the 
experienced group. The no experience group showed elastic demand at 
28.20 calls compared to 44.02 for the experienced group. 
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Figure 1. Demand curve for the experience and no experience groups. The 
likelihood of participants making a call appears on the Y-axis and the number of 
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The purpose of this study was to extend Henley et al.’s (2016) 
application of the HPT (using an HWT) to organizational behavior by 
broadening the sample pool, introducing a more complex work task, and 
surveying more participants. Henley et. al and others have illustrated how 
HPTs can be applied to understand worker behavior beyond drug 
consumption research. Applying HWTs to worker behavior can be used to 
measure, understand, and predict workers’ evaluations of incentives at a 
relatively low cost and increased convenience. While Henley et al. 
illustrated that HWTs can be used to understand a worker’s view of the 
value of incentives at increasing work requirements, their sample was 
relatively small and unrepresentative of the working population. In addition, 
their work task was simple and limited in scope and applicability. To build 
upon Henley et al.’s study and suggestions, we increased the sample to 
working American adults (18 and older). We also asked them to consider 
performing a more complex task (making sales calls), which is more 
common in workplaces than passing out fliers. Participants were asked 
about their experience in working in sales, and these results were compared 
to find out whether work experience in the field affected the participants’ 
likelihood of doing more work for the same payment/incentive. We 
distributed the survey online through Amazon Mechanical Turk, which 
allowed us to have a diverse pool of participants from many industries, 
states, and backgrounds.  
We found that both groups (sales experience and no sales 
experience) showed sensitivity to price changes (increasing work 
requirements). That is, as the work requirement increased, participants were 
less likely/willing to complete it. We found that the group with no sales 
experience had a lower 𝑃:;< than the group with sales experience. That is, 
individuals with no experience of sales had a decreased likelihood of 
making calls earlier than experienced workers. This indicates that those 
with more experience, in our study, were willing to do more work for the 
same compensation than were non-experienced workers at higher work 
requirements. That is, non-experienced workers showed more elastic 
demand compared to those with sales experience.  
Next, we will address some limitations of our study, which should 
be addressed in future research in this area. First, although our research had 
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a more complex work task for participants to complete, it may still be 
simpler than work tasks common in the 21st century workplace. Future 
research should extend the work tasks to be more representative of current 
workplace needs in a variety of industries. Another limitation in our study 
was the questionnaire simplicity. Because the questionnaire was quite 
simple and repetitively asked participants to indicate their likelihood of 
completing the work task, participants may have rushed through the study, 
consequently effecting the quality of the responses. Future research should 
address this issue of participant fatigue and repetitiveness in the 
questionnaire.  
As per our study and others, hypothetical purchase tasks have 
proven to be useful in measuring behavior outside the realm of drug abuse 
and addiction research. HWTs can be used to gauge the effectiveness of 
incentives for differing amounts of work, which could lead to better 
management of employee work requirements and incentive systems. Proper 
allocation of work tasks could make a difference in employee productivity, 
employer-employee relationships, and the quality of work done. HWTs 
provide an inexpensive and convenient way to assess employee work habits 
and the desirability of potential workplace incentives (Roma et al., 2017). 
More research should be conducted on the type of work tasks to which HWT 
methodologies can be applied, but, based on the data from Henley et al. 
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Understanding Child Noncompliance in the Early Care Setting 
 
Abstract 
This study examines how teachers respond to children’s noncompliance in 
early care settings. This structured observational study will focus on the 
moment to moment interactions occurring within the preschool classroom 
between both the child and teacher. It is predicted that (1) teacher’s direct 
bids to children will promote greater instances of child compliance than 
indirect bids, and (2) teachers’ responsive language will promote greater 
instances of child compliance than restrictive language. The results of this 
study will contribute to existing knowledge about the nature of teacher child 
interactions in the early care settings.  
 
Keywords: teacher-child interaction, child noncompliance, early care 





























 In early childhood, children are actively exploring their 
surroundings to build a better understanding of the world around them. 
Young children have the ability to practice their autonomy in decision 
making because they are learning to advocate and make choices for 
themselves. In school, children are conditioned to conform to rigid 
structures of the early care setting to satisfy teacher expectations and further 
assimilate into societal expectations. In these environments, children have 
the choice to either display compliance or noncompliance towards 
directives, rules, and cues presented to them. Child noncompliance is a 
developmentally appropriate behavior that is often viewed negatively by 
teachers and practitioners in educational settings. Noncompliance is 
essential to child exploration because it allows children to make mistakes, 
test boundaries, and learn firsthand what is acceptable and appropriate 
within different contexts. This process enables children to form their own 
enduring perspectives and connections through trial and error.  
As enriching as child noncompliance is, teachers often frown upon 
this behavior due to the inconvenience it brings to the classroom (Wilder & 
Atwell, 2006). In an early care setting, teachers are simultaneously tasked 
with maintaining classroom management, instructing students on an 
appointed lesson, and following through with district protocol. In this 
institutionalized system, teachers may not always respond with warmth and 
patience, or receive children’s noncompliance in a constructive manner due 
to the immense stress they are under. Due to the multitude of demands 
placed on teachers, child noncompliance has become one of the most 
frequent reasons for the psychiatric referral of young children (Kalb & 
Loeber, 2003). This referral often results in children being prescribed rigid 
therapy sessions and medications to subdue their outward behaviors toward 
directives. With considerations that some cases may require assistive 
medical support, children are generally misdiagnosed due to the lack of time 
allotted for exploration to them in the early years of life.  
Without the opportunity to test boundaries in a safe space, children 
will grow up to experience difficulties in their adolescence and young 
adulthood years (Barkley, 1987). The early care setting is an optimal space 
where children can engage in social interactions with teachers and peers and 
experiment with limits on their behavior. Noncompliance is a 
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developmentally appropriate aspect of young children’s behavior that 
typically peaks in early childhood (see Houlihan, Sloane, Jones, & Patten, 
1992). By examining the way teachers issue commands or requests to 
children in a typical preschool context (e.g., tone of voice, word choice, 
request delivery) and the broader context in which teacher-child interactions 
occur (group vs. individual settings), we can better understand the nature of 
young children’s noncompliance in the early years and how teachers help 
shape children’s behavioral 
outcomes (see Stone, 1993). 
 In the early care setting, teachers’ instructions to students are an 
integral part of most classroom activities (Atwater & Morris, 1988). 
Language is a critical component to observe in the early care setting because 
it leads to variations in children’s responses. Previous research defines that 
the language utilized in verbal exchanges among the teacher and child can 
impact the outcome of the child’s compliance (Wachs, Gurkas, & Konotos, 
2004).   
 
Child Responses 
 Children display a variety of behaviors in early care settings which 
include both compliant and noncompliant responses to teachers’ directives. 
Although teachers favor children’s compliance, noncompliance is a 
developmentally appropriate behavior children display as they work to 
regulate and express themselves. Children’s noncompliance peaks in early 
childhood (Houlihan, Sloane, Jones, & Patten, 1992). Teachers’ responses 
to children’s behaviors can promote or discourage children’s self-
expression and regulatory behavior.  
Few observational studies exist in the field of child studies where 
researchers have examined teachers’ use of directives in naturally occurring 
interactions with children, leaving little detailed information available 
regarding the types of interactions teachers hold in the classroom among 
children (Atwater & Morris, 1988). The purpose of this study is to observe 
teacher-child interactions as they naturally unfold in an early care setting. 
Teacher instructions in early care settings are typically dyadic in nature 
where instances of child behaviors, such as compliance, are noticeable 
among teacher-child interactions (Beauliue & Hanley, 2014). Specific 
instances of teachers’ language involving typical bids to children and 
92





children’s responses to teacher requests or commands will be documented 
to better understand the nature of teacher’s interactions with young children. 
This study will also explore how different aspects of teacher request 
delivery and the context in which requests occur shape young children’s 
behavior. This study seeks to understand children’s interactions with 
teachers and the nature of noncompliance in early care settings. 
Noncompliance. Practitioners, educators, and parents often view 
child noncompliance in a negative manner due to the unpredictability of the 
response. In the literature existing on child noncompliance, researchers 
define the behavior in numerous manners. , Noncompliance is viewed as 
“...instances when a child either actively or passively, but purposefully, 
does not perform a behavior that has been requested by a parent or adult 
authority figure (Kalb & Loeber, 2003). All the literature agrees that the act 
of child noncompliance requires two parties: an adult figure who delivers a 
directive and a child who does not comply with the command. Research 
confirms that this interactive exchange is shaped by the language, delivery, 
and context provided by the adult bid to the child.  
There is a gap in the literature where researchers fail to address 
noncompliance as developmentally appropriate behaviors in early 
childhood. Early childhood is a time of exploration, trial and error, and 
learning. Most of the research existing in child studies discusses child 
noncompliance in context to the home, medical, and behavioral therapy 
settings. However, child noncompliance in the classroom environment itself 
is not often considered. 
Compliance. Child compliance is the ideal that practitioners, 
educators, and parents strive for when evaluating child behaviors. 
Compliant child behavior is often preferred by adults due to its ease, 
predictability, and for the comfort associated with it. Literature describes 
child compliance as being positively correlated with healthy moral 
internalization in later life (Koenig, Cicchetti, and Rogosch, 2000). 
Compliance is seen as a precursor for developing proper communicative 
skills that are used in the workspace, relationships, and overall interactive 
exchanges at large (Wilder & Atwell, 2006). Thus, in early care settings, 
teachers focus on bolstering child compliance in order to ease transitions in 
both social and educational contexts. 
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1. Teachers’ direct bids to children will promote greater 
instances of child compliance than indirect bids.  
2. Teachers’ responsive language will promote greater 
instances of child compliance than restrictive language. 
 
Participants 
 Undergraduate Student Teachers working at the San José State 
University (SJSU) Laboratory Preschool at the time of any given 
observation who have given consent to participate in this study will serve 
as the subjects in this study. There are 41 Student Teachers in the 
laboratory, in which 13 Student Teachers consented to participating in this 
study. Children who were present at the lab preschool at the time of any 
given observation will comprise the subjects in this study.  
 
Methods 
 This study employed a controlled observation methodology to chart 
instances of teacher-child interactions. These structured observations of 
preschool children and student teachers were conducted via a one-way 
mirror in an observation booth at the SJSU Laboratory Preschool.  The 
instances of teacher-child interaction were recorded using pen and paper by 
the researcher. The data collection tool was a printed copy of an Observation 
Rubric that charted teachers’ bids to children involving direct/indirect and 
restrictive/responsive language and children’s compliance/noncompliance 
with teachers’ directives. This rubric was intended to aid the researcher in 
documenting all facets of the interaction as it unfolded instantaneously (i.e., 
0.30 seconds). To maintain participant confidentiality, children and student 
teachers are not identified by name, age, ethnicity, or race. This study seeks 
to chart the nature of interactions by focusing on the linguistic exchange in 
the early care setting.  
 In the preschool, the head teacher went ahead and distributed the 
consent forms the corresponding student teachers. Student teachers made 
up of both AM and PM sections. Each student teacher was given the 
opportunity to consent to participating or being excluded from the sample. 
Student teachers were assured that the participation was voluntary, 
individual identities would not be recorded, and they could withdraw their 
94





consent at any time. Data were collected on a total of 13 student teachers 
and their interactions with preschool age children.  
 
Procedure 
 Observer entered the observation booth at the laboratory preschool 
with paper copies of the checklist held in a 3-prong binder. The observer 
came within the preschool’s hours of operation from Monday – Thursday, 
9:00AM – 11:30AM & 12:00PM - 3:30PM during the SJSU semester 
schedule.  During these times, children were in different tasks, activities, 
and snack times based on their preschool schedule. The researcher had the 
opportunity to chart instances of teacher-child interactions during these 
times. Observation sessions took place 20 minutes at a time as the nature of 
these interactions are fast.  
 
Observation Rubric 
 Background. Teachers’ directives are significant within the early 
care setting because they are integral for numerous classroom activities and 
functionalities (Atwater & Morris, 1988). Child behaviors unfold naturally 
in the preschool setting. Children display a wide array of responses to 
teacher directives, peer interactions, and problem solving throughout their 
school day. However, charting these occurrences as an observer is difficult 
because they happen instantaneously and spontaneously. Inventories, 
assessments, and checklists are typically implemented in a researcher’s 
approach to child interactions and behaviors to aid the data collection 
process. One of the most widely used rating scales is called the Child 
Behavior Checklist (CBCL) (1991). This tool is shown to have high test 
retest reliability and efficiently collects the span of behaviors children elicit. 
The CBCL collects survey responses from parents regarding their child’s 
noncompliance. However, children’s behavior in the classroom and 
interactions with teachers in the early care setting are not considered, 
factored in, or accounted for. The elements of the observation rubric used 
in this study are based on literature documenting the nature of the 
relationship between teachers’ behaviors and children’s responses during 
teacher-child interactions. This rubric serves as a tool to document instances 
of children’s noncompliance in early care classroom settings and the nature 
of teachers’ bids to children.  
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Teachers’ bids to children are coded based on the following features: 
request delivery and language usage. Through reviewing the literature, 
available naturalistic studies reveal that instructions, often referred to as 
directives, commands, suggestions, and requests, are among the most 
frequently occurring forms of teachers’ verbal behavior with preschool 
children (Atwater & Morris, 1988). As shown in Table 1, the sequence of 
the checklist goes from left to right. As the interaction between the teacher 
and child occurs, the observer starts from the first column and continues to 
the end in order to encompass the entirety of the interaction. Due to the rapid 
pace these interactions typically unfold in, the observer follows this order 
to capture each element needed for the analysis at the end. In addition to the 
directive, the observer follows through to note the nature of the bid, the 











































Snack Time Come here “Let’s try 
sitting on our 
bottoms!” 
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Table 1.0. This is a sample of a completed observation for a one-to-one 
interaction that took place among a teacher and a child in a group setting.  
 
Restrictive language. Teachers use a variety of directives when 
communicating their expectations to children in the classroom. The 
language used in these directives can influence how children respond. 
Restrictive language involves teacher control through power, assertion, and 
often short exchanges (Stone, 1993). Restrictive language discourages child 
autonomy and room for learning in spoken conversation. Due to the nature 
of restrictive language, conversations are short and goal-oriented. Although 
this condensed form of communication is perceived negatively in literature 
(Stone, 1993), restrictive language is appropriate in moderation in the 
classroom. Restrictive language provides discipline, structure, and direction 
in occurrences where it is needed and required. 
Responsive language. As educators employ multiple models of 
instruction in the classroom, their approach to conversations often differ 
according to each child, activity, and request. Responsive language conveys 
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a positive regard for children and a respect for their individual autonomy, 
granting room for exploration and alternative choices (Stone, 1993). 
Responsive language is often seen as a nurturing form of directive delivery 
that is highly favored by developmental scientists.  
Indirect Bid. Restrictive and responsive language is delivered in 
multiple ways in the classroom. During teacher-to-child interactions, 
teachers often switch their delivery style for bids according to the context 
of the observation. Teachers can make a request that indirectly suggests the 
child respond verbally or through action (MacKenzie, McDonald, Tanchak, 
& Erickson, 1996).  
Direct Bid. In addition to indirect bids, teachers also have the option 
of directly addressing a child in the early care setting. Direct bids are when 
teachers make a request that is targeted toward a specific child and behavior 
that is to be initiated or inhibited (MacKenzie et.al, 1996). In the early care 
setting, direct bids are utilized to elicit a response or immediate action from 
a child.  
 
Results 
 A total of 68 teacher-child interactions were recorded in the early 
care setting. Out of all of these interactions, the researcher coded for teacher 
bids, delivery of bid, language utilized in the bid, and children’s responses 
to the bid. According to figures 1.0, 2.0, and 3.0, the frequencies are steady 
across each variable, gender, and interaction style.  
 
Figure 1.0. Represents the frequencies of teachers’ bids to students and 
the setting by which they were delivered in. 
  
Teachers’ direct bids to children were exponentially higher by 24 
occurrences than indirect bids during the classroom observations. Teachers 
preferred delivering bids in individual interactions versus group settings by 
Individual Interaction: 38 Group Interaction: 30 
Direct Bid Indirect Bid Direct Bid Indirect Bid 
31 7 15 15 
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8 occurrences. Figure 1.0 represents how teachers prefer concise directives 
and delivering them in a personal one-to-one setting over indirect directives 
in group-based settings.  
 
 
Direct Bids: 46 Indirect Bids: 22 
Compliance Noncompliance Compliance Noncompliance 
21 25 7 15 
Figure 2.0. Represents the frequencies of child responses to teacher directives. 
  
Teachers’ direct bids to children were exponentially higher by 24 
occurrences than indirect bids to children in the classroom which led to 
varied child responses. Direct bids yielded 21 instances of compliance and 
25 instances of noncompliance. Indirect bids yielded 7 instances of 
compliance and 15 instances of noncompliance. The numbers show that 
direct bids promote greater instances of noncompliance than indirect bids 
in the early care setting.  
 
Restrictive Language: 37 Responsive Language: 31 
Compliance Noncompliance Compliance Noncompliance 
19 18 11 20 
Figure 2.0. Represents the rates of child response to teacher language in the early 
care setting.  
  
Teacher Language. Teachers used restrictive language more 
readily than responsive language when delivering bids to children. There 
was not a major exponential difference among restrictive language and 
responsive language due to the difference of 6 occurrences. Child responses 
were rather similar in both restrictive and responsive language usage with 
compliance and noncompliance trailing one another in frequencies. As 
hypothesized, a high frequency of restrictive language utilized in the 
classroom resulted in higher rates of child noncompliance, with the 
exception of one occurrence more of compliance. 
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Figure 3.0. Displays the frequencies among child behavior by gender.   
 
Gender. Gender was shown to correlate among male students more 
than female students in the early care setting. In both responses, females 
complied and did not comply with teacher directives equally, whereas males 
responded with variation. As seen in figure 3.0, gender was observed during 
the interactions to gauge whether or not there was a correlation among 
teacher bid and child response. Males had both a higher frequency of 
emitting noncompliance and compliance to teacher directives than females. 
 
 




- “Use your words, what’s wrong?” 




- “Don’t throw blocks!” 












Child Response to Teacher Bid by Gender 
Female Male
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Direct Bid - “Build your block tower higher.” 
- “Please don’t hit your friend.” 
Indirect Bid - “How can we do this differently?” 
- “Let’s see what our classmates are doing.” 
 
 Language. In the classroom, teachers delivered their requests to 
children in a variety of ways. Table 1.0 provides samples of the verbal 
statements teachers made to children during the typical classroom schedule. 
These directives were delivered during circle time, drop off, pick up, 
outdoor play, and structured activities. Statements include responsive and 
restrictive language samples (MacKenzie et.al, 1996). Restrictive language 
is not negative in any sense – however, it does carry a different magnitude 
depending on the context it is delivered in. On the other hand, responsive 
language carries a lighter, nurturing, and developmentally sensitive 
approach to addressing child responses in the early care setting. It is optimal 
to use responsive language in teaching practices; however, it is not always 
ideal given the nature of the behaviors emitted by students. Therefore, 




 In this study, student teachers employed at SJSU participated. These 
students are part of the Child & Adolescent Development bachelor’s 
program offered at SJSU, where they are provided a solid background, prior 
context, and exposure to developmentally appropriate practices, dialogue, 
and best practices with children in early childhood through their major 
courses. Student teachers are supervised by Preschool Laboratory Director 
and faculty member Joy Foster, who monitors and regulates staff 
performance. Given the dynamic of the laboratory, data may not accurately 
reflect teacher responses to child behavior as they would in a regular early 
care setting  
 Data was collected by an individual researcher; therefore, inter-rater 
reliability was not able to be performed on the observational rubric. Going 
forward, this study can be strengthened by having multiple raters’ 
document, record, and code the data from the observation sessions. 
Additionally, this study can be reproduced at other early care centers to 
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compare the results from an institutionalized preschool laboratory in 
contrast to a local day care center.  
 
Discussion 
Early childhood is a period of development where children are 
immersed in the exploration driving conceptualizations of the world around 
them. Through autonomy and control, children are engaging in trial and 
error to better themselves. Children are conditioned to conform to the rigid 
structures of institutionalized settings due to the nature of society and its 
practices. Such simulated scenes do not allow children to properly 
understand the scope of their behaviors (Atwater & Morris, 1988). 
Educators often frown upon noncompliant behaviors due to the interference 
it brings to the learning space (Wilder & Atwell, 2006).   
 This study sought to raise awareness about noncompliance being a 
developmentally appropriate behavior in the early care setting. Through 
observing teacher-child interactions, data showed how child responses were 
rather consistent across noncompliance and compliance to teacher 
directives. There were some exponential differences among the variables: 
restrictive language, responsive language, direct bid, and indirect bid. 
However, it was seen that, regardless of the delivery style and target 
language utilized, children responded in both manners almost similarly.  
Through this study, it was found that teacher language does serve as 
an indicator for student responses in the early care setting. Teachers’ 
responsive language did not promote greater instances of child compliance 
than restrictive language. There were 11 instances of child compliance to 
responsive language compared to 19 instances of child compliance to 
restrictive language. Additionally, teachers’ direct bids to children 
promoted the instances of child responses in the classroom. Teachers’ direct 
bids to children promoted greater instances of child compliance than 
indirect bids. There were 7 instances of child compliance to indirect bids 
and 21 instances of compliance to direct bids. The data recorded informs 
the educational community that language is not the primary influencer of 
child outcomes in the classroom setting. Child behaviors are autonomous in 
nature and self-driven in the pursuit of exploration. Direct bids to children 
are seen to be very concise and targeted to desired student outcomes, 
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representing the significance of child compliance in comparison to indirect 
bids.  
 Going forward, this study could be enhanced by including children 
with disabilities and impairments in the study. Students who have been 
assigned an Individualized Education Plan (IEP) or an Individualized 
Family Services Plan (IFSP) can be included in the participant pool. By 
doing so, the dynamic of interactions between a teacher and a child with an 
IEP/IFSP can be charted, compared, and contrasted. In addition, it would be 
interesting to note how children from immigrant families behave in the early 
care setting. Typically, children of immigrant families do not have the same 
accessibility to social services as native children do. In turn, this impacts 
children’s behaviors, coping skills, and regulatory responses in the face of 
adult authority. By using the observation rubric, it would be interesting to 
chart how sociocultural influencers and immigrant status plays into child 
response to teacher directives. Through doing so, researchers can gauge 
how parental ethnotheories, cultural context, immigration, and 
socioeconomic status influence child behaviors. This would serve as a 
window into the Family Systems Theory, where children are regarded as a 
unit and product of their household environments and contexts.  
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